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			Introduction

			Education is one of the most important instruments that facilitate human civilization in various ways, and it is an essential tool for achieving sustainability [1]. It transmits experiences, findings and values accumulated over the years. It enables the individual and the society to be active participant in the development process by acquainting them with new abilities, skills and changed attitudes [2]. As stated in UNESCO [3], human resource development constitutes the foundation up on which material development can occur, and education represents a major form of human resource development. Besides, it is widely believed that the expansion of educational opportunities is a key stone to the nations accelerated socio-economic development. Education provides a fundamental base for all further human development and its availability and quality are central to human 

resource development of any society. The aim of extending a basic level of education to all children, young people and adults around the world has captured the imagination of all nations [4].

			The Basic Education System Overhaul (BESO) which began in September 1994 was intended to improve the quality and equity of primary education in an expanded (and expanding) primary education system. Also, since BESO was launched, the government of Ethiopia has developed a new, focused Education Sector Development Program (ESDP) to provide more impetus to the 1994 Education and Training Policy [5]. The main driving force  of ESDP was to improve educational quality, relevance, efficiency, equity and expand access to education with special emphasis on primary education in rural and underserved areas, as well as the promotion of education for girls as a first step to achieve universal primary education by 2015 [5]. As stated in MOE [5], ESDP I and II were successful in their efforts to substantially increase levels of primary school enrolment. Similarly, UNESCO [1] added that many countries including Ethiopia have made significant progress towards education for all in recent years. Accordingly, the government of Ethiopia has launched a program called General Education Quality Improvement Program (GEQIP) in 2006/7 which focuses on improving the quality of general education throughout the country, in addition to increasing the number and enrolment capacity of schools [6]. 

			The key to quality of education rests upon teachers who operate the system. Thus, professionally qualified and competent teachers have indispensable role to effectively implement quality education program. Accordingly, in Ethiopia there has been a paradigm shift in how teachers are prepared and expected to play their professional role and responsibilities. In this respect, the Ethiopia Education and Training Policy [2], acknowledges the need for professionally competent teachers to move the country forward in the direction of the national objectives. The policy demands on the teachers to have competence in the teaching methodology, especially, on how to manage the classroom, initiate the learner and direct the students to improve the quality of education in the country. Similarly, one of the general objectives of Teacher Education System Overhauls in Ethiopia [5] is to prepare teacher who have the ability, diligence, professional interest and skills appropriate for the profession. For the achievement of these objectives colleges of teacher education are responsible to train qualified and competent teachers.

			Statement of the Problem

			The problem of quality in primary education has become a serious concern of the government, educators and teachers. The problem in quality could be related to input like student teachers ratio, student text book ratio and teachers qualification. Thus, the unfamiliarity of the teachers in applying the pedagogical elements in teaching learning process yield negative connotation on students achievements. Similarly, of the most important factors that may be responsible to learning quality could relate to the way the teaching-learning process occurs, the extent to which teachers examine their own practice of teaching, how much school supervision is directed towards helping them improve instruction and making the learning process active, OECD (2005). 

			However, CEPRI (2003) stated that the most important factor affecting the quality of education is the quality of individual teacher in the classroom. Moreover, the current educational quality of the country in general and the performance of the students in particular, call the attention of the researchers. Therefore, the study focuses on investigating the effectiveness of teachers trained in NCTE who have been teaching in Oromia regional state. 

			To this effect, the study would answer the following basic research questions:

			i.	To what extent the teachers graduated from NCTE are effective on their practical work?

			ii.	Is there a relationship between the training offered in the college and the effectiveness of the teachers on their practical work?

			iii.	To what extent does the training quality in the college influence teachers’ effectiveness on their practical work?

			iv.	What are the limitations of the institution while providing the training for the trainees?

			Objectives

			The main objective of this study was to analyse the effectiveness of teachers graduated from Nekemte College of Teacher Education on their practical work. 

			More specifically, the objectives of the study are:

			i.	Examining the effectiveness of teachers graduated from NCTE on their practical work.

			ii.	Identifying the relationship between the training in the college and the effectiveness of the teachers on their practical work

			iii.	Analyzing the extent to which the quality of training in the college predicts teachers’ effectiveness on their practical work.

			iv.	Identifying the limitations of the college while providing the training for the trainees.

			Significant

			The study has the following vital contributions: 

			i.	It provides basic information about the training that has been given in the college and the competency of teachers graduated from NCTE on their practical work.

			ii.	It helps the college to improve the mode of their training based on the feedback.

			iii.	It helps other Oromia regional state Teacher Education colleges to examine the performance of their graduates on their practical work.

			Delimitation 

			This study is limited to the investigation of the performance of teachers graduated from Nekemte College of Teacher Education on their practical work. To this end information is gathered from eight zones of Oromia regional state. The zones are selected based on the expectation that many of the graduates are found in these zones. Furthermore, the issue of distance was given due consideration.

			Literature Review

			A quality teacher is one who has a positive effect on student learning and development through a combination of content mastery, command of a broad set of pedagogic skills, and communications/ interpersonal skills. Quality teachers are life-long learners in their subject areas, teach with commitment, and are reflective upon their teaching practice. They transfer knowledge of their subject matter and the learning process through good communication, diagnostic skills, understanding of different learning styles and cultural influences, knowledge about child development, and the ability to marshal a broad array of techniques to meet student needs. They set high expectations and support students in achieving them, establish an environment conducive to learning, and leverage available resources outside as well as inside the classroom [7]. 

			It is generally acknowledged that promoting teacher quality is a key element in improving primary and secondary education. So, here is focus on the relationship between teacher productivity and teacher training, including formal pre-service college education. Previous research on teacher training has yielded highly inconsistent results and has fuelled a wide range of policy prescriptions. Some studies find that formal education is important, and these have been interpreted as support for strengthening existing teacher preparation programs in universities and increased expenditures on post-college training. Equally common, however, is the finding that formal education is irrelevant, leading others to argue for the elimination of colleges of education [7].

			One reason for the uncertainty regarding the effects of teacher training is that past studies have been unable to overcome three methodological challenges in estimating the effects of training on teacher quality. First, it is difficult to isolate productivity, especially in teaching where a student’s own ability, the influences of a student’s peers, and other characteristics of schools also affect measured outcomes. The problem is exacerbated by the fact that assignment of students and teachers to classrooms is usually not random, leading to possible correlations between observed teacher attributes and unobserved student characteristics.  Second, like in other occupations, there is an inherent selection problem in evaluating the effects of education and training on teacher productivity. Unobserved teacher characteristics, such as “innate” ability, may affect the amount and types of education and training they choose to obtain as well as subsequent performance of teachers in the classroom. Third, it is difficult to obtain data that provide much detail about the various types of training teachers receive and even more difficult to link the training of teachers to the achievement of the students they teach [8].

			Some of the factors characterizing education in schools (class size, expenditure per pupil) do not have demonstrable effects on student performance while teacher quality (as measured by skills, knowledge and qualifications) plays a decisive role in students’ progress, Barber & Mourshed (2007).  Based on an analysis of teacher training policies in 25 countries, the OECD (2005) report cogently entitled Teachers Matter concludes that teacher quality is the most important factor in an education system, and the second most important factor (only preceded by family background) among the variety of influences affecting student achievement. Similarly, OECD (2005) states that, certain education systems achieve substantially better outcomes than others because they have produced a system that is more effective in doing three things: getting more talented people to become teachers, developing these teachers into better instructors, and in ensuring that these instructors deliver consistently for every child in the system.

			The quality of an education system cannot exceed the quality of its teachers, Barber & Mourshed (2007). This appears to be the area that resources should target; knowledge-intensive training institutions and knowledge-rich teacher development centres should be provided. The primary aim of teacher training is to develop educational skills that are compatible with education policies and to enable teachers to deliver these policies. It is a complex task to define teaching practices that have an impact on student performance since what counts as an effective teaching strategy varies by student age group, personality, learning ability and social background, and different strategies call for different teacher skills, Gustafsson (2003). Easy-to-gather, formal measurements such as student test scores, teacher qualifications and years of teaching experience are insufficient in evaluating teacher competences, Hedges & Greenwald (1996). Several other factors need to be taken into consideration: the ability to convey knowledge, communication skills, knowledge of the subject matter and professional development attainment. Most studies concerned with the teaching profession look at measurable characteristics: the composition of the teacher population, the work load of teachers and their salaries. For a teacher to fulfil his or her professional function in a given domain, a synthesis of knowledge, attitudes and practical skills is needed, Falus (2002).

			Many factors contribute to the quality of teaching, such as the professional competence of the teacher, which includes subject matter knowledge, pedagogical content knowledge, knowledge of teaching and learning, curricular knowledge, teaching experience, and certification status [9]. Teacher effectiveness depends on how well a teacher performs in the classroom, and this is dependent on how competent the teacher is [10]. Chapman and Mählck [11] also emphasize the importance to the performance of the pupils of the quality of teacher who has well developed subject knowledge, pedagogical content knowledge and curriculum knowledge. The level of teacher competence depends in turn on the teacher training curriculum, the level of competence of the trainer, and that of the mentor at the school to which the teacher is assigned.

			The factors affecting the performance of teachers are of two types, the external factors and the internal factors. There are many external factors effecting how a teacher makes discussion in the classroom. While it is difficult to attach any order of significance to these factors, because every teacher is different, they will include to some degree, the expectations of the community, the particular school system in which the teacher is employed, the school itself, the parents and the students. Many of the expectations from these external factors will appear conflicting and it is the classroom teacher who must weld these into a workable framework while he is integrating a range of internal factors. The individual teacher’s beliefs about how children learn most effectively, how to teach in particular discipline or key learning area. The match between in individual teacher’s beliefs about best teaching practice and whether they can personally meet these demands in the classroom is crucial. A teacher owns preferred ways of thinking, acting and seeing the world, learners and learning will  also be affected by the availability of resources both human and physical, Hasan (2004).

			Factors that have impact on student learning are the knowledge, aptitudes, attitudes, and values with which students leave school or a particular teacher’s classroom. The knowledge, skills, aptitudes, attitudes and values students possess upon entry are the result of some intricate and complex combination of their genetic composition and their home background. To complicate matters further, early difference among children are often magnified by their parents, decisions concerning the schools the children will attend and teachers, and parents, decisions as to the programmers within these schools in which they will be placed. As we investigate and attempt to understand teacher effectiveness, then, we must take into consideration not only where the students are going. Effectiveness of a particular teacher depend to a greater or lesser extent on goals being pursed and the students being taught, but teachers themselves differ like their students, teachers differ in terms of the knowledge, skills, aptitudes, and values they bring to their classrooms and also differ in their teaching experience, Abrami et al., (1999)

			Methods

			Study Design 

			To conduct this study both quantitative and qualitative methods were used. The qualitative one was used to analyze data that were gathered through open ended questions and focus group discussion. The quantitative one was used to analyze the information obtained by close ended questionnaires.

			Population of the study 

			The target populations of this study were district (woreda) education bureau heads, cluster School supervisors, school directors and teachers who graduate from the NCTE. 

			Samples and Sampling Techniques

			For the purpose of collecting reliable information regarding the effectiveness of teachers graduated from Nekemte College of Teacher Education on their practical work, the data was taken purposely from eight zones of Oromia regional state, namely; East Wollega, West Wollega, West Shewa, Horo Guduru Wollega, Kelem Wollega, Iluababor, North Shewa and East Shewa zones.   The selections of these zones are based on the experiences and perception of the researcher’s that most graduate teachers from NCTE were employed in the stated zones. From the selected zones, 71 districts (woredas) and 284 primary schools were randomly selected. 

			The data regarding the effectiveness level of the training in the college was taken from 758 primary schools teachers, who were selected purposely. Whereas, the data regarding the effectiveness of the teachers on their practical work was taken from 284 school directors and 55 clusters supervisors using available sampling technique. In addition, to supplement the data obtained from school directors and cluster supervisors, 71 districts (woreda) education office heads were also selected as part of the respondents.

			Data Gathering Instruments 

			The concept of using different methods in data collection in a single study is favoured in recent trends for many authors. Large numbers of researchers are using multi-method approaches to achieve broader and often better result. Denzing in Teshome (1998), for example, argues that because each method reveals different aspect of empirical reality, multiple methods should be based in every investigation as a rule. By using its advantage, Cohen and Manion (1996) also suggest using a combination of different instruments. For this reason, the researchers employed questionnaire, observation, focus group discussion and interview question to gather the necessary data for this study. 

			Questionnaire 

			One of the instruments used to collect data was questionnaire which was developed based on the reviewed literature and administered to school directors and teachers graduated from NCTE. First structured questionnaire was prepared for primary school directors. It was designed mainly to collect data on the effectiveness of teachers who graduated from NCTE on their practical work and  the second questionnaire was designed and administered to teachers who graduated from NCTE and teaching at primary school on the quality of training provided by NCTE during their stay at the college. 

			Interview 	

			Interview plays an important role in gathering information on what people think than what they actually express in social situations. Interview, as viewed by Bhandarkar and Wilkinson (1992) can yield almost infinite variety of meaningful information and they can easily be stored. Stake (1955) also had a say on significance of using interview in studying cases, “Qualitative research take pride in discovering and portraying the multiple view of the study and interview is the main road of multiple realities”. Accordingly, semi-structured interview questions have been developed and applied to purposefully selected school directors, cluster school supervisors and district (woreda) education office heads.

			Observation  

			Observation is a powerful tool for investigation of certain phenomena where it is not possible to extract adequate information by employing other instruments. Emphasizing its importance in educational research Medley and Mizet (cited in Bogale, 2008) states certainly, there is not a more obvious approach to research on teaching than direct observation of teacher while they teach and pupils while they learn. Accordingly, as a part of multi-method approach, observation was made on teachers who graduate from NCTE while they were teaching in the classroom.

			Focus Group discussion 

			Focus group discussion has a great advantage in qualitative research. Focus group have advantages for researcher: they do not discriminate against people who cannot read or write, and they can encourage participation from people reluctant to be interviewed on their own or who feel they have nothing to say. To this end the focus discussion were made with NCTE graduate teachers.

			Statistical Data Analysis   

			The process of data analysis, according to Creswell (2003), involves making sense of text and image data. It involves preparing the data for analysis, conducting different analyses, moving deeper and deeper into understanding the data, representing the data, and making an interpretation of the larger meaning of the data involves a detailed description of the setting or individuals, followed by analysis of the data for themes or issues. Therefore, the collected data were analysed and interpreted using different techniques. Accordingly, correlation was used to check either relationship exists between training quality and teachers’ effectiveness or not. Furthermore, linear regression was used to analyze the extent to which the training quality provided in the college influence the effectiveness of the teachers on practical work. Similarly, to analyze the effectiveness level of teachers graduated from NCTE on their practical work and the quality of training provided by NCTE, mean was employed. Finally, the data gathered through open ended questionnaires, interview and focus group discussion were analysed using narration technique.

			Result and Discussion

			Demographic characteristics of respondents

			A demographic characteristic of respondents provides information about sex, educational level and service year of the teachers. Table 1 shows that from the total teacher respondents 413 (54.5%) of them are male teachers. The remaining 345 (45.5%) are female teachers. The above sex ratio indicates that the number of male and female teachers in the primary schools is close to one another. This indicates the initiative that the government has taken to increase the number of female teachers especially, at the primary school level.

			

			Table 1: Summary of demographic characteristics of respondents.

			
				
					
					
					
					
				
				
					
							
							Items

						
							
							Alternatives

						
							
							Respondents

						
					

					
							
							No

						
							
							%

						
					

					
							
							Sex

						
							
							Male

						
							
							413

						
							
							54.5

						
					

					
							
							Female

						
							
							345

						
							
							45.5

						
					

					
							
							Educational Level

						
							
							Certificate

						
							
							159

						
							
							21.0

						
					

					
							
							Diploma

						
							
							525

						
							
							69.3

						
					

					
							
							Degree

						
							
							74

						
							
							9.7

						
					

					
							
							Service Year

						
							
							1-5 years

						
							
							90

						
							
							11.9

						
					

					
							
							5-11 years

						
							
							197

						
							
							26.0

						
					

					
							
							11-15 years

						
							
							218

						
							
							28.8

						
					

					
							
							>15 years

						
							
							253

						
							
							33.4

						
					

				
			

			Regarding the educational level of the respondents the above Table 1 depicts that, majority of the respondents, 525 (69.3%) are diploma holders, which now a day is the minimum requirement to teach the primary school level. The remaining 159 (21.0%) and 74 (9.7%) of the respondents are respectively at certificate and degree level. This shows that the number of primary school teachers who are at certificate level is highly declining. This is also the result of the initiative the government has taken to improve the quality of education at primary level, among others. Even though, the data implies that some of the teachers at those primary schools are holders of first degree, most of them are in fields out of the teaching profession. 

			As indicated in Table 1, of the total respondents 253 (33.4%), 218 (28.8%), 197 (26.0%) and 90 (11.9%) of the respondents have respectively the teaching experience of above 15 years, 11-15 years, 5-10 years and 1-5 years. This shows that the majority of the respondents 668 (88.2%) have the teaching experience of five years and above.

			Analysis of linear regression results

			The purpose of this analysis was to check the extent to which the quality of training offered in the college influence the effectiveness of teachers on their practical work. As can be seen from Table 2, there was statistically significant relationship between the quality of training offered in the college and the effectiveness of teachers on their practical work. However, to re-confirm their correlation and to see how much of the variance in teacher effectiveness on their practical work was explained by the independent variable, linear regression analysis was done.

			Table 2: Pearson Correlation Coefficients of the Criterion Variable and the Predictor Variable.

			
				
					
					
					
				
				
					
							
							Variables

						
							
							X (Quality of training offered in the college)

						
							
							Y (Effectiveness of teachers on their practical work)

						
					

					
							
							X

						
							
							1

						
							
							.418**

						
					

					
							
							Y

						
							
							.418**

						
							
							1

						
					

				
			

			As shown in Table 3 above, the predictor variable in the study explains 17.5% of the variance in the effectiveness of teachers on their practical work. Similarly, the F-test showed that the result is statistically significant (1,757) = 159.92, p <.05). Furthermore, the Beta value (Beta=.418) indicates that training quality in the college has strong positive impact on the effectiveness of teachers on their practical work. This indicates that teacher effectiveness depends on how well a teacher performs in the classroom, and this is dependent on how competent the teacher is.

			Table 3: Summary of Linear Regression

			
				
					
					
					
					
					
					
					
				
				
					
							
							Variables

						
							
							B

						
							
							Standard error

						
							
							Beta

						
							
							T

						
							
							Sig.

						
							
							F

						
					

					
							
							Y(Constant)

						
							
							48.08

						
							
							2.18

						
							
							-

						
							
							22.04

						
							
							.000

						
							
							159.92

						
					

					
							
							X

						
							
							.400

						
							
							.032

						
							
							.418

						
							
							12.64

						
							
							.000

						
					

				
			

			R=.418; P=.000; R2= .175               

			Degree of freedom between = 1,  degree of freedom within = 757

			The regression equation: Y= .400x + 48.08

			Analysis of the quality of training offered in the college

			This section deals with the analysis of the data obtained from teachers graduated from Nekemte College of Teacher Education (Nekemte Teacher Training Institute) regarding the quality of training offered in the college during their stay at the college. Table 4 above shows that, the quality of training offered in the college was of high quality (M=84.16, SD=7.68). As can be seen from the Table 4, the maximum possible score we have to label the training as of very high quality is (M= 95), however, the mean score we have (M= 84.16) indicates that, the quality of training given in Nekemte College of Teacher Education was found between high and very high quality. Similarly, the information gathered through open ended questions and focus group discussion regarding the quality of training offered in the college, the respondents uniformly responded that because of  the rich experience of instructors in the college they got quality education which best equip them to their present service in the school. This is possibly due to the composition qualified teaching staffs, that is more than 50% of the instructors in the college are holders of MA/M.Sc and the remaining instructors are BA/B.Sc holders with rich teaching experience.

			

			Table 4: Mean Score for the Quality of Training Offered in the College.

			
				
					
					
					
				
				
					
							
								N

						
							
							Mean

						
							
							SD

						
					

					
							
							758

						
							
							84.16

						
							
							7.69

						
					

				
			

			*Maximum possible score =95

			Furthermore, the college to its level best, tried to fulfil all necessary services that was expected of it. Specially, in the current situation the college is well equipped with all necessary facilities which positively contribute to the quality of training offered in the college. 

			However, during their stay at the college, some of the respondents replied that there were problems (during their stay at the college, currently solved) which need immediate solution. Some the problems they listed are:

			i.	The absence of reference materials written in training language, Afan Oromo, which helps them to develop the lesson, they taught in the class.

			ii.	The absence of well-organized pedagogical centre and focal person which will help them to prepare and utilize different teaching aids from the locally available materials and even college instructors were not prepare and utilize teaching aids while  they train us.

			iii.	Lack of transparency of assessment in rare cases.

			iv.	 Shortage of teaching modules (which are not evident this day).

			v.	Mismanagement of the available modules (no appropriate person in the area, the modules are easily destroyable within a short period of time).

			vi.	There was not enough and standardized library( which still unsolved)

			vii.	Most teachers in the college frequently implemented teacher centred approach to teaching (now a days this could not be raised as a problem because of paradigm shift).

			viii.	Most of the teachers in the college were no accustomed to the preparation and utilization teaching aids.

			ix.	Trainee’s placement to different departments out of their interest or ability.

			x.	Class rooms are not attractive (broken windows, very transparent window glasses which let in high sun light, unproportionally class size, shortage of arm chairs, etc).

			xi.	Shortage of toilets/latrines rooms

			xii.	Problems related with  the registrar office

			xiii.	There were problems related with finance department either to pay any fee expected of us or to take money that we have to. 

			xiv.	Even though, it is above the mandate of the college, the courses content we took in the college and the subjects we teach in the school are not that much related.

			xv.	The absence of necessary science laboratory equipment’s and qualified teachers at the department Art and Music (Currently solved).

			Analysis of the effectiveness of teachers graduated from NCTE on their practical work

			This section deals with the analysis of the data obtained from primary school directors regarding the effectiveness of those teachers graduated from NCTE on their practical work. Table 5 above depicts that, teachers graduated from Nekemte College of Teacher Education are highly effective on their practical work (M=94.82, SD= 6.32). Here the maximum possible score we have is 110. Thus 94.82 on averages imply that those teachers graduated from NCTE are highly effective on their practical work.

			Table 5: Mean Score for the Effectiveness of Teachers Graduated from NCTE o their Practical Work.

			
				
					
					
					
				
				
					
							
							N

						
							
							Mean

						
							
							SD

						
					

					
							
							758

						
							
							94.82

						
							
							6.32

						
					

				
			

			*Maximum possible score =110

			Furthermore, the information obtained from school directors through interview, confirms that most of the graduates from NCTE are efficient in their practical work (have adequate knowledge of the subject they teach, different teaching strategies and effectively manage their class room, except few) and ethically they are at a desirable level and most of them could be models for others.

			However, this does not mean that totally there was no problem related with the graduates of NCTE. There are some problems that some of the teachers graduated from NCTE revealed. These are:

			i.	Inability to prepare and utilize appropriate teaching aids from locally available resources.

			ii.	Very few teachers fear to teach subjects they are assigned for; especially English language and Natural science subjects. This might be related with their placement to different departments without their interest and ability.

			iii.	There are few teachers who preferred to use teacher centred approach to student centred approach (active learning methods)

			Analysis of the data obtained by observation regarding the effectiveness of teachers graduated from NCTE

			This section deals with the analysis of the data obtained through observation by instructors from NCTE.

			As Table 6 above shows the observation conducted by the instructors from the college confirmed that the teachers were effective on their practical work (M=63.10, SD=6.33). Thus, the observation made by instructors objectively support the data provided by school directors [12]. 

			Table 6: Mean Score of the Effectiveness Data Gathered Through Observation.

			
				
					
					
					
				
				
					
							
							N

						
							
							Mean

						
							
							SD

						
					

					
							
							427

						
							
							63.10

						
							
							6.33

						
					

				
			

			*Maximum possible score =72

			Conclusion and Recommendation

			Based on the main findings of the study, the following conclusions were drawn:

			i.	There is correlation between the quality of training offered in the college and the effectiveness of teachers on their practical work.

			ii.	The college provided high quality training for the trainees during their stay. However, this does not mean that there was no problem in the college regarding the inputs necessary for quality training. Accordingly,  some of the main problems that prevail in the college are:

			iii.	Absence of standardized (at least to the college level) library with the necessary reference materials.

			iv.	The absence of well-organized pedagogical centre and focal person which will help them to prepare and utilize different teaching aids from the locally available materials and even college instructors were not prepare and utilize teaching aids while  they train us.

			v.	The absence of necessary science laboratory equipment’s and qualified teachers at the department Art and Music (Currently solved).

			vi.	Most teachers who graduated from Nekemte College of Teacher Education are highly effective on their practical work. However, the concept ‘most’ clearly indicated that there are few teachers who graduated from NCTE who are not effective on their practical work.

			vii.	Based on the major findings of the study, the following recommendations were forwarded:

			viii.	Since there is strong correlation between the quality of training in the college and the effectiveness of teachers on their practical work, adequate emphasis needs to be given to improve the quality of training offered in the college to its level best.

			ix.	Despite the fact that, the college is offering quality training to the trainees, there are some problems which hinder the college from providing the necessary quality education. Thus, the college need to improve those problems stated earlier.

			x.	Since the pedagogical centre in the college plays a great role in equipping those would be teachers in the preparation and utilization of teaching aids from the locally available materials, the college should give due emphasise to equip the pedagogical centre in the college with the necessary equipment’s and trained man power.  

			xi.	Since library service was raised as one of the problems in the college, the college should try to solve the problem in collaboration with the Oromia Education Bureau.

			xii.	The college instructors should encouraged/forced to prepare and utilize teaching aids as necessary
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			Abstract 

			The major concern of this study was to examine the effectiveness levels primary school teachers graduated from NCTE on their practical work. Questionnaires, interview, observation and focus group discussion were used to gather data from a total sample of 1168(758 teachers graduated from NCTE, 284 primary school directors, 55 cluster school supervisors and 71 woreda education office heads) from 284 primary schools selected from 71 districts (woredas). Correlation, regression analyses and mean score were used to analyze the quantitative data. Statistically significant relationship was found between the quality of training offered in the college and the effectiveness of teachers on their practical work (p<.05). Furthermore, the linear regression analysis result indicated that the quality of training offered in the college was accounted for 17.5% (R2=.175) of the variance to teachers effectiveness on their practical work. On the other hand, the data obtained regarding the training quality offered in the college indicated that the training was of high quality (M=84.16, SD=7.69). The data collected school directors on the effectiveness of teachers graduated from NCTE showed that they are effective on their practical work (M=94.82, SD=6.32). Similarly, the observation made by instructors from the college showed that teachers graduated from NCTE are effective on their practical work (M=63.10, SD=6.33). Similarly, the qualitative information suggested that teachers graduated from NCTE are effective on their practical work. The analyses made also identified some problems related with the training in the college and teachers graduated from NCTE on their practical work

			Keywords: Investigation, Performance, Effectiveness, Graduated teachers, Regular work, Primary schools

		

		
			Psychol Behav Sci Int J

			Copyright © All rights are reserved by Chali Abate Jote

		

		
			
				[image: ]
			

		

	OEBPS/image/JP_Logo_for_web_310x90-01(1).jpg
ajm Jump

UBLISHERS





OEBPS/image/PBSIJ.jpg





OEBPS/toc.xhtml

		
			
						
					CoverImage
				


						
					PBSIJ.MS.ID.555866
				


			


		
	

OEBPS/image/18243.png





