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Abstract
In France, the transition between the middle to high school is a key moment in the differentiation of student’s curricula. This is when students
enroll in either a general, a technological or a vocational stream which determines differential access to their further studies. This article focuses
on how this transition impacts the students originating from underprivileged social environments. It is based on interviews with the education
staff and students, along with questionnaires for the students. Our study highlights different type of guidance and the perception of students
influencing their educational orientation. We question the inequalities that appear in these processes.
Keywords: Middle to high school transition; Curriculum differentiation; Educational inequality; Socioeconomic disadvantage; Educational
orientation
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Introduction

In this article, we report on a study conducted in France,
dealing with the transition between middle school (lower
secondary education for all students aged 11 to 15) and high
school (upper secondary education for students aged 16 to 18,
divided into general, technological and vocational streams)
(see Figure 1). This study is focused on students originating
from underprivileged social environments attending schools
in a Reinforced Education Priority Zone (REP+). The priority
education policy in France is based on networks composed of
a middle school and geographically close elementary schools
that cater to communities experiencing economic, social, and
educational disadvantage. The REP+ network represents the
schools who serve the most marginalized students.

The research was carried out over three academic years
(2016-2019) and was based on interviews with different types of
educational staff (N=41) as well as interviews (N=57) and ques-
tionnaires (N=425) with students in their final year of middle
school and first year of high school in the general stream. Our aim
is to deepen the understanding of the elements that contribute to
the decision-making process between the first and second cycle of
secondary education. Figure 1

The results we present here focus on three dimensions. First,
we look at how the school staff support students in their transi-
tion between middle and high school through the actions they set
up. Secondly, we seek to understand how school guidance coun-
seling is perceived by students. Finally, we analyze elements that
may offer a better understanding of the processes involved in the
differentiation of students’ paths between middle and high school
which implies different access to knowledge through the differen-
tiation of curricula (vocational, technological and academic) and
the potential personal and professional outcomes. We highlight,
on the same part, the role that educational staff can play in this
process.

Review of literature on transition from middle to high
school

Within the OECD (Organization for Economic Co-operation
and Development) member countries, the most qualified individ-
uals, particularly those who have access to tertiary studies, enjoy
more favorable opportunities on the labor market; they are also
those who partake the most in social activities, especially those
related to culture and sports [1]. Therefore, it is crucial to under-
stand the procedures for admission into tertiary studies in order
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to better grasp what can prevent it, limit it, or favorize it. In that
respect two factors appear to be particularly critical: first of all,
the degree of selectivity within the tertiary studies admission sys-
tem, since it conditions the possibility of access. Prior to this, the

moment when students must choose a stream for the second cycle
of secondary school is at least as essential. Having chosen a voca-
tional stream, in particular, diminishes drastically the possibility
of accessing, or succeeding, in tertiary studies.
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Figure 1: French education system
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Studies on this transition between the first and second cycle
of education remain less frequent than those that deal with other
transitions such as primary to secondary school or between high
school and tertiary studies. International comparisons are par-
ticularly difficult to conduct because of the differences between
the various school systems. Reviews in the literature inherent to
specific countries do however exist and bring to light new hard-
ships facing students during this transition between the first and
second cycle of education. Thus, in the USA, Benner [2] shows
that some of the consequences of this transition are, among other
things, a decline in academic achievements and a drop in grades,
as well as additional difficulties in completing homework. This
goes along with less involvement in extra-curricular activities,
and also transformations in the well-being felt while at school.
Furthermore, it impacts the composition of the students’ relation-
ship circles or their rapport with the school staff. Depending on
the context, those hardships are not necessarily experienced in
the same way. There are several contributing factors that create
disparities, such as: the size [2] or the type [3] of the school [2],
the way students are supported in their transition by their peers
[4] or by the school staff and above all, the socio-economic back-
ground, ethnicity, and gender of the students [4,5,6].

France is a country that has been highlighted by international
studies as being highly unequal, particularly because of the size of
the gaps in educational success based on social origin [1]. More-
over, it is characterized by a particularly strong influence of diplo-
mas on the social, economic and professional future of individu-
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als [7]. The French curriculum is differentiated at the end of the
middle school (see Figure 1). This is the time when students are
oriented in different school tracks: the general stream, the tech-
nological one or the vocational one. This orientation is not only
the choice of the student but a decision shared with the educa-
tional staff who can decide to allocate the student in one of those
streams in relation in particular to school results. In this process,
the social inequalities are strong [8]. and leads student to differ-
ent kind of knowledges, different pedagogical practices, and, as
OECD said on their report, different types of job and lives.

The inequalities in the transition from middle to high school
particularly impact students from working-class families, those
attending school in REP+, and boys. There are more students who
have repeated at least one year by the end of middle school in
REP+. That's mean they are older than the normal age for a class.
This is mainly due to repeat years, i.e. the fact that the student has
been in the same class for two consecutive years, due to an aca-
demic level considered insufficient to move up to the next class.
On a national level 17% of the students had fallen behind by the
end of middle school in 2016, whereas this rate is only 14.5% out-
side “regular” zones and 32% in REP+ zones [9]. Depending on the
students’ socio-economic background, their results at the national
exam which takes place at the end of middle school (called the
“diplome national du brevet”) show wide variations. The pass rate
is: 97% among teachers’ children, 83% among working class fam-
ilies, 73% among children with unemployed parents, and 76.5%
for students enrolled in REP+ zones. It can be noted that, in the
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education priority zones, on average girls achieve 10 points more
than boys in their final overall mark (Ibid.). At the end of middle
school, while 67.5% of students outside “regular” zones choose
the general stream and 21% the vocational stream, 54% of the
REP+ students choose the general stream and 37% the vocational
stream. Additionally, gender plays a role, as girls are overrepre-
sented in the high school general stream (54%) and underrepre-
sented in vocational high school the high school vocational stream
(42.5%) [10]. Similar differences stemming from socio-economic
backgrounds and gender can also be found in other OECD coun-
tries [1,11].

The processes have consequences in the access to higher edu-
cation: while 87% of French high school graduates pursue higher
education, 97% of them come from the general stream whereas
only 49% come from the vocational stream [12]. Moreover, while
only 15% of general stream students leave the education system
without high school diploma, that number climbs to 50% for their
vocational counterparts. Finally, only 1% of vocational stream stu-
dents achieve a Master’s degree compared to 88% for their gener-
al stream counterparts.

Theorical framework

This paper is based on interdisciplinary research that crossed
several fields: sociology, education sciences, political science, econ-
omy of education, geography. these different approaches have come
together to understand the inequalities that arise in the transition
from middle to high school, particularly for students from disadvan-
taged social backgrounds, and the differentiation in school and cur-
ricula pathways that this entails.

We understand the notion of curriculum in the strict sense
of “the institutionally prescribed and functionally differentiated
and structured set of everything that is supposed to be taught
and learned, according to a determined order of programming
and progression, within the framework of a given study cycle”
(Forquin, 2008, p.8). More specifically, we question the function of
the curriculum in managing student flows, differentiation and the
channeling of cohorts. Indeed, “curricular devices” diversify into
multiple tracks, classes, cycles, streams, options... These tracks are
more or less divided and hierarchical. They also lead to variations
in terms of content and culture, but also in the “social ordering” of
pupils. This is the case during their school career, but also beyond
in the professional field, according to the certifications obtained
during the curriculum. Faced with this diversification of paths,
students are highly unequal according to the “capital” they have to
face learning and the selection criteria adopted [13,14].

Materials and Method

The survey, approved by the ethics committee of Aix-Marseille
University, crossed qualitative and quantitative data within an
academy in the south of France:

» In 2017-2018, we focused on the issues which appear
during the transition between the last year of middle school and
the first year of high school from the school staff’s point of view.
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Field surveys were carried out in 12 institutions (seven middle
schools in REP+ zones and 5 high schools that accommodate REP+
zone students), by performing 41 in-depth interviews with sev-
eral members of the education staff (Principals in charge of the
management of the school; Principal education counselor i.e. CPE
in charge of students’ lives outside class and of all matters related
to discipline; The homeroom teacher is appointed by the Principal
to provide personalized support to the students in a specific class
and to coordinate and communicate between all those who play a
part in education).

» In 2018-2019, we extended these investigations with
a field study involving questionnaires (N=425) and interviews
(N=61) among students in their last year of middle school (en-
rolled in 6 REP+ schools) and students in their first year of high
school (enrolled in 5 schools including REP+ students).

Our methodology consists of combining quantitative and
qualitative data collected over two school years from educational
staff and students. The first year of our study, we do an analysis by
categorization of the discourse of the educational staff. The year
after, we mix a quantitative approach with statistical analysis of
the questionnaire responses and an analysis by categorization of
the discourse of the pupils. Based on this, we identified several
elements about the guidance of educational orientation which in-
fluence the future curriculum.

Results

How establishments support the transition from
middle to high school

The activities set up in middle school

In every middle school, specific activities are dedicated to fa-
cilitating orientation towards high school. There are two types of
activities: some are done within the schools; others involve exter-
nal partners.

The in-school activities were found in all the middle schools
we interviewed. They fall under the responsibility of the home-
room teachers supervising the last year of middle school. Most of
the time it involves devoting school time on a weekly basis to con-
structing educational orientation or career projects: individual
interviews with the students, presentations or internet resources
related to orientation, production of career description sheets,
etc. In addition to the activities designed for all students, special
attention can be given to those identified as having particular
needs: those without career plans, or school dropouts.

Other activities involving a link with the destination high
schools or other types of establishments are developed in paral-
lel to the in-school activities. They are generally cited by sever-
al establishments in our sample, but are not present in all of the
establishments surveyed: participation in “Open House days” at
other schools; participation in career information forums or field
trips aimed at finding out about specific careers; organization of
mini-internships in high schools, most often in vocational high
schools; talks from ‘student ambassadors’ (former middle school
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students who have moved on to high school and come back to
talk about their schooling); visits to a research laboratory or in-
ternships in companies. Again, some students are given special
attention, particularly to help them develop their career project:
observation internships in companies, presentation of careers by
companies, mini-internships in companies or information about
fields of study in vocational high schools.

Integration of REP+ students in high schools

In some high schools, activities are organized to welcome stu-
dents arriving from middle school. When they exist, they take very
different forms. In one of our surveyed high schools, they take
place as of the end of the last year of middle school, and 8 classes
from different middle schools come to observe classes from the
first year of high school. In another high school, these activities
take place at the beginning of the school year. In a third school,
they take place both during the last year of middle school and at
the beginning of the first year of high school. Prior to their arrival
in high school, activities related to sports and culture are orga-
nized for middle school students (for example, theater workshops
for students in their final year of middle school led by high school
teachers). Then, at the beginning of the school year, some time is
devoted to the new students, so as to help them find out about
the school’s facilities and rules. In two high schools, in addition to
these activities, a follow-up is organized. In the first, this follow-up
takes the form of one-to-one interviews between a student and
school staff. They focus on the academic and psychological diffi-
culties encountered by the student and the development of his
personal project. In the second high school, this follow-up takes
the form of work on orientation and support for students coming
from the same middle school, who are then grouped together in
the same class in high school. It is a teacher from their home mid-
dle school who sets up a follow-up of their integration into high
school (in French this project is called “suivi de cohorte”- cohort
follow-up).

Depending on the high school, these actions may or may not
be specific to REP+ students. In some high schools, they target
everyone because REP+ students make up “100% of [their] num-
bers”. In other schools, a specific follow-up of students from REP+
is provided and complements the more general follow-up com-
mon to students from all secondary schools. It consists in specific
meetings for the families of students from these REP+ secondary
schools and their teaching teams. Finally, in one high school where
REP+ students are in the minority, no specific action was imple-
mented for these students because, according to the educational
teams, there is no need for it.

How families are involved by the establishments during
the middle to high school transition

In most middle schools, orientation information for parents is
provided, mostly in the form of group meetings and, in some cas-
es, individual interviews. The handing out of the quarterly report
cards is also an opportunity to invite parents to the school in order
to discuss their children’s school career. The aim is twofold: to in-
form them about what is possible at the end of secondary school,
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and to help them in formulating orientation wishes for their child
that are tailored to the expectations of the family as well as the
student, along with what seems realistic in the light of the school
results achieved. In one of the middle schools, an original work-
shop called “parents’ café” has been organized and has regularly
mobilized 40 to 60 parents to discuss various educational topics.

However, even if this issue is central, there are certain diffi-
culties. On the one hand, when information meetings are orga-
nized, the rate of absenteeism among families is often high and, in
most schools, there is little mobilization of parents on this issue.
On the other hand, the effort to find an agreement between the
school and the family, with regard to educational orientation, of-
ten comes up against tensions, conflicts even, especially when it
comes to the choice between the general and technological stream
and vocational streams. Families are therefore involved in issues
regarding orientation, but often in a more consultative manner
rather than as real partners.

What students say about their transition between mid-
dle and high school

In this second part, we focus on how the students themselves
perceive this transition from middle school to high school.

The students’ decisions regarding orientation

When it comes to students’ wishes regarding orientation at
the end of middle school, 68% express the desire to pursue the
general stream in high school, 23% want to go for the vocation-
al stream and 9% do not know which stream to choose yet. Two
main factors contribute to the construction of these wishes.

Firstly, these wishes are constructed through interactions
with various interlocutors. The ones evoked the most are the par-
ents (cited by 77% of middle schoolers). The family network in a
broader sense (siblings, uncles/aunts, cousins, etc.) is frequently
mentioned as well. Within middle schools, the class’s homeroom
teacher occupies a central place in the discussions surrounding
orientation choices (60%). The other interlocutors within the
schools (other teachers, psychologists working for the National
Education authority, CPE) are less frequently mentioned (28%).
Finally, other resources are also referred to by the students, in
particular the internet and their peers who play an important role
in discussions related to orientation choices (34% of students talk
about it with their friends).

Secondly, academic results appear to be strongly taken into
account by students when it comes to their choice of orientation.
Thus, when we cross-reference the wishes expressed with the
students’ academic level, it is interesting to note that these two
factors are strongly linked. Thus, 95% of the very good students
and 93% of the good students want to go into the general stream.
Among the weakest students, 67% want to go into the vocational
stream, and 29% still want to go into the general stream. Final-
ly, 53% of the intermediate level students would like to take the
general curriculum, 28% would like to take the vocational curric-
ulum, and 19% are undecided.
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Upon entering high school, the vast majority of students in
our sample (72%) are satisfied with their orientation and 63% of
them are satisfied with the school they attend. In choosing their
orientation in high school, most students say they have discussed
it with their parents (61%), and, in second place, with their home-
room teacher in the final year of middle school (50%). Next come
other adults within the school (36%), their friends (32%) and
siblings (25%). Their statements do not appear to be correlated
either with the SPC of their parents or to the fact that they come
from a REP+ middle school.

The high school experience and its hardships

From the academic standpoint, the most widely shared expe-
rience among high schoolers is the plummeting of their marks.
This is strongly expressed during the interviews, including by
those who felt that they were among the best students in mid-
dle school. In the exchanges with the students, the transition to
high school appears to also be a moment where new difficulties
arise in terms of work methods, as well as the pace and content of
learning, especially for students who were more “intermediate” in
middle school.

This decline in their academic level is felt by the students and
demonstrated by their lower GPA when entering high school. This
is probably what makes the strongest impression on students ex-
periencing this transition. The hardships felt by REP+ students
upon their arrival in high school are also identified by the teaching
staff who, during our study in 2017-2018, had outlined difficul-
ties in oral and written mastery of language, and also highlighted
issues of a methodological nature that they considered to be spe-
cific to these students.

While interviewing high schoolers from our sample on the
subject of homework, around 50% of them state that they either
“sometimes” or “almost always” have difficulty completing it.
Those results are quite similar to those observed in middle school.
However, an increasing lack of external help in completing their
homework is reported by students once they enter high school
compared to what was available in middle school. The majority
of students report receiving no help, which means either “never”
or “rarely” (67% in high school, 60% in middle school), about
one-fifth receive help “sometimes” (18% in high school, 21% in
middle school) and a minority receive help either “often” or “very
often” (10% in high school, 16% in middle school). We also note a
significant drop in the help provided to high schoolers compared
to middle schoolers regardless of from whom this help is offered
by. The availability of help decreases, whether it comes from par-
ents (30% in high school, 36% in middle school), siblings (25% in
high school, 29% in middle school), or, less frequently cited, other
adults such as school staff or outside help (11% in high school,
23% in middle school).

Discussion

A decision-making process with multiple factors
involved
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During the middle to high school transition, the questions re-
garding orientation choice are essential. It seems to us that four
factors in particular are involved in these decisions.

The firstis a general French context where vocational streams
are often perceived as a less desirable. It's not the same thing in
other countries such as Switzerland, for example, where these
streams are much more highly valued. The sociologist Palheta
[15] describes the vocational stream as “a dominated order of
teaching”. Thus, for students and their families, the desire to be
oriented towards general and technological streams is commonly
expressed as a desire to avoid short cycle vocational education.
Orientation towards vocational streams is therefore often a de-
fault choice dictated by the impossibility of orientation towards a
general or technological path.

A second factor is that of academic success which, as we saw
above, is strongly linked to orientation choice, but is rarely per-
ceived as having a true impact on this choice (Broccolichi & Sin-
thon, 2011). Thus, the relation between academic success and
orientation choice does not seem to be the focus of systematic
work in middle school, with a view to preparing students for high
school and its more demanding expectations. It does not receive
special attention in high school either to provide support regard-
ing the new work methods expected. Orientation decisions often
ratify pre-existing gaps in academic achievement without offering
students real opportunities to overcome them.

A third factor relates to the socio-geographic context specific
to the institutions. Specific local factors (proximity or not to an-
other sought-after high school, reputation of the school, specific
arrangements within the school, modes of transport, etc.) appear
to be significant in the choice of orientation for students and their
families. These “effects of context” thus contribute to the fact that
some schools are sought after a while, on the contrary, others are
avoided (Author reference n°1).

A final factor is what assistance schools make available to help
students and their families in their decision-making process. Our
analyses show that the focus is often on a purely practical form of
guidance. Most often, it is a matter of informing students about
the options available to them in high school and the procedure
for applying. On the other hand, what is much less developed are
the activities related to deeper dimensions which nevertheless
contribute to orientation choices. For example, work on repre-
sentations within the courses offered (especially gendered ones).
Also work on the behaviors required in a particular chosen path
or self-projection into the perspective of long cycle streams. It is
therefore to be feared that what the schools set up to help students
and their families in their decision-making concerning orientation
will reproduce underlying inequalities. These inequalities identi-
fied in the surveys carried out on the orientation choices of stu-
dents from working-class backgrounds are as follows: the lack of
self-projection in subjects considered “unlikely”, the reproduction
of stereotypes, particularly gendered stereotypes, and the dis-
crepancy between perceived and true expectations in high school,
for example.
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The emergence of new difficulties in high school

Though the high schoolers we interviewed express a relatively
high degree of satisfaction when as regards their schooling, their
experience of entering high school coincides with the emergence
of new difficulties, especially for those coming from REP+.

One of these difficulties relates to the drop in marks and ac-
ademic achievement. This situation does not exclusively concern
French high schoolers: Benner [2] shows in his review that in
the United States as well, this decline in academic achievement
is particularly noticeable during the transition from middle to
high school. He also points out that students who leave the school
system without a diploma are those whose marks have dropped
substantially during this transition. This decline is even more pro-
nounced when gender, ethnicity, and socio-economic background
are taken into account (Benner et al., 2017; [6]). We can therefore
question the effects this situation has on the perception of knowl-
edge for the students in question, as well as their self-image, par-
ticularly for those who are less equipped to deal with these new
expectations. It can be noted that this dimension of academic suc-
cess is rarely taken into account by the educational institutions
we met with. Yet studies show that one of the factors facilitating
the transition from middle to high school is precisely the empha-
sis placed on the academic preparation of students, by allocating
them additional study time, tutoring and assigning the most expe-
rienced teachers to them [16].

The second difficulty which students entering high school em-
phasized is related to homework. Furthermore, these complica-
tions are accompanied by a decrease in the amount of help from
family and friends, particularly for REP+ students, and the loss of
certain homework help systems available in middle school but no
longer in high school. Some students then try to seek help outside
school, in particular through the actions deployed by social cen-
ters or associations, but for others, these difficulties are a cause of
dropping out or even abandonment. Homework at home is there-
fore an additional source of difficulty in the transition from mid-
dle to high school for students whose academic level is impacted
by their arrival at high school and who do not have sufficient per-
sonal or family resources. Here again, this situation is not unique
to France and is found, for example, in the United States [2].

High schools and their teaching staff seem to take little notice
of these new difficulties and do not necessarily consider that more
sustained integration procedures are necessary for students ar-
riving from REP+ middle schools. The risk is then that the schools
concerned may be “indifferent to differences” and, by treating
these students like any others, may not be able to provide a suit-
able response to their more specific needs. As a result, the new
difficulties that emerge in high school can become insurmount-
able obstacles, especially for the students with the least academic
assurance and those with fewer resources outside school, such as
those from REP+ and thus preventing students from benefiting
from the curriculum they are following.

The role played by the family

The role played by the family and their implication in their
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children’s schooling is complex and sometimes contradictory
[17], but several studies insist on the positive effect this “involve-
ment has on the students’ academic achievement and behavior”
[18-21]. In our study, this question of the families’ role has been
raised both with educational teams and with students.

From the educational staff’s point of view, it appeared that the
involvement of families was described as unimportant. In mid-
dle school, teachers report high absenteeism from meetings and
potential conflicts during the formulation of orientation wishes
when those of the family do not coincide with those proposed by
the institution. In high school, depending on the school, the rela-
tionship with families is varied. Some schools report organizing
specific meetings at the beginning of the school year for the fam-
ilies of students from REP+ middle schools, others show parents
around the school, and a few report that they do not organize
anything specific. However, Jeynes’ [22] work shows a positive
association between parents having opportunities for communi-
cation with teachers regarding their child’s progress and pupils’
academic achievement.

From the students’ point of view, parents appear to be their
privileged interlocutors, ahead of the family network in the broad
sense (brother and sister, uncle/aunt, etc.), friends or educational
staff. One of the main topics discussed with the family is the ques-
tion of their orientation in high school, but also, and even more
so, their post-graduate studies and their future career. Contrary to
the findings of Patrikakou [20] and Zill and Nord [23], children’s
communication with their parents about orientation issues, far
from decreasing over time, tends to increase over the years and as
the student progresses through the school curriculum. This obser-
vation is rather positive in the light of Mc Neel’s work [19], which
shows a significant relationship between parent-child discussion
and student achievement, even if this is nuanced depending on
whether it is a conversation with the father or the mother [24,25].

That being said, the involvement of parents when it comes to
homework drops with time. Fewer and fewer students report re-
ceiving help with their homework, and more specifically help from
their parents, even though these are the people who help them the
most compared to other resources (peers, teachers, etc.). How-
ever, several studies have shown a positive association between
parents checking a child’s homework and academic achievement
[22, 26], even if checking homework does not necessarily mean
that they help them with their homework but rather that they are
attentive to the fact that the homework is done. Several reasons
have been cited in the work of Chen [18] and De Bruyn [27] to ex-
plain the decrease in the number of students reporting that they
receive help from their parents to do their homework. This may
be due to the fact that as children progress through school, the
course content becomes more complex, and the curricula become
more demanding. This may be perceived as intimidating for par-
ents, particularly in light of their own educational background and
level of study. It was also seen that there are fewer mechanisms to
involve parents in the 2" cycle of secondary school. Finally, teen-
agers become more independent, and parents may exert progres-
sively less influence over them.
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Finally, the paucity of the effort to involve parents by the ed-
ucational teams in the middle to high school transition seems
strongly out of step compared to the role parents have in choos-
ing an orientation according to the students. This observation,
like those of other studies [28-31], challenges the idea that work-
ing-class parents give up on their children when it comes to sup-
port for their schooling.

Conclusion

The transition between middle and high school involves im-
portant academic, social and economic stakes on an international
scale. Our study shows that this moment merits investigation in
order to understand the crossroads that students may have to deal
with and how the schools and support programs can play a role.
Beyond specific information linked to a given national context,
several dimensions of our analysis overlap with studies carried
out in other countries. Extending this research by making com-
parisons with more varied school systems would be particularly
enlightening in order to grasp not only the processes at play, but
also to study the diversity of the answers to the questions raised
at this crucial point in the curriculum.

Acknowledgement

Our thanks go out to all natural or legal persons who made
it possible to carry out this research: the public entities who fi-
nanced the project, the educational staffs and the students who

accepted to share their experiences.

References
1. OECD (2019a) Education at a Glance.

2. Benner AD (2011) The Transition to High School: Current Knowledge,
Future Directions. Educ Psychol Rev 23(3): 299-328.

3. Alspaugh JW (1998) Achievement Loss Associated with the Transition
to Middle School and High School. The Journal of Educational Research
92(1): 20-25.

4. Johnson VL Simon P, EY Mun (2014) A Peer-Led High School Transition
Program Increases Graduation Rates Among Latino Males. The Journal
of Educational Research 107(3): 186-196.

5. Bonnery S (2007) Comprendre I'échec scolaire. Eléves en difficultés et
dispositifs pédagogiques. La Dispute.

6. Sutton A, Langenkamp AG, Muller C, Schiller KS (2018) Who Gets
Ahead and Who Falls Behind the Transition to High School? Academic
Performance at the Intersection of Race/Ethnicity and Gender. Social
problems 65(2): 154-173.

7. Dubet E Duru-Bellat M Vérétout A (2010) Les sociétés et leur école.
Emprise du dipléme et cohésion sociale. Paris: Ed. du Seuil Pp: 212.

8. Cayouette-Rembliere ] (2016) L'école qui classe: 530 éleves du pri-
maire au bac. Presses Universitaires de France.

9. DGESCO (2018) Tableau de bord de I'académie d’Aix-Marseille 2017-
2018.

10. MEN (2018) Filles et garcons sur le chemin de I'égalité de I'école a I'en-
seignement supérieur. Ministére de I'Enseignement supérieur

11. OECD (2019b) How does socio-economic status influence entry into
tertiary education? Education Indicators in Focus (69).

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

MESRI (2018) Parcours dans l'enseignement supérieur: Devenir des
bacheliers 2008. Ministére de I'Enseignement supérieur, de la Recher-
che et de I'Innovation.

Bourdieu P, Passeron JC (1964) Les héritiers. Les étudiants et la cul-
ture. Les Editions de Minuit.

Bourdieu P, Passeron JC (1970) La reproduction. Eléments d’une
théorie du systéeme d’enseignement. Les Editions de Minuit.

Palheta U (2012) La domination scolaire. Presses Universitaires de
France.

Southern Regional Education Board. (2002). Opening doors to the fu-
ture: Preparing low-achieving middle grades students to succeed in
high school.

Shute V], Hansen EG, Underwood ]S, Razzouk R (2011) A review of
the Relationship between Parent Involvement and Secondary School
Students’ Academic Achievement. Educational Research International
2011.

Chen HF (2009) The longitudinal factor structure of parent involve-
ment and its impact on academic achievement: findings from the
ECLS-K dataset. University of Denver.

McNeal RB (1999) Parental involvement as social capital: differential
effectiveness on science achievement, truancy, and dropping out. So-
cial Forces 78(1): 117-144.

Patrikakou E (2004) Adolescence: are parents relevant to high school
students’ achievement. Cambridge, MA: Harvard Family Research Proj-
ect.

Puccioni ] (2015) Parents’ Conceptions of School Readiness, Transi-
tion Practices, and Children’s Academic Achievement Trajectories. The
Journal of Educational Research 108(2): 130-147.

Jeynes WH (2007) The relationship between parental involvement and
urban secondary school student academic achievement: a meta-analy-
sis. Urban Education 42(1): 82-110.

Zill N, Nord CW (1994) Running in Place: How American Families Are
Faring in a Changing Economy and an Individualistic Society. Child
Trends.

Dearing E, McCartney K, Weiss HB, Kreider H, Simpkins S (2004) The
promotive effects of family educational involvement for low-income
children’s literacy. Journal of School Psychology 42(6): 445-460.

Desimone L (1999) Linking parent involvement with student achieve-
ment: do race and income matter? Journal of Educational Research
93(1): 11-30.

Keith TZ, Troutman GC, Trivette PS, Keith PB, Bickley PG, Singh K
(1993) Does parental involvement affect eightgrade student achieve-
ment? Structural analysis of national date. School Psychology Review
22(3): 474-496.

De Bruyn EH (2005) Role strain, engagement and academic achieve-
ment in early adolescence. Educational Studies 31(1): 15-27.

Kapko S (2013) Les devoirs a la maison. Mobilisation et désorientation
des familles populaires. Presses Universitaires de France.

Périer P (2005) Ecole et familles populaires: sociologie d’un différend.
Presses Universitaires de Rennes.

Terrail JP (1997) La sociologie des interactions famille/école. Sociétés
contemporaines, 25(1): 67-83.

Akos P (2002) Student perceptions of the transition from elementary
to middle school. Professional School Counseling 5: 339-345.

Chen ]] (2008) Grade-level differences: relations of parental, teacher
and peer support to academic engagement and achievement among
Hong Kong students. School Psychology International 29(2): 183-198.

How to cite this article: Caroline Hache, Renaud Cornand, Gwenaélle Audren, Sofia Laiz Moreira, Emily Lopez, Frangoise Lorcerie, et.al. Caroline

007

DOI:  10.19080/0AJELS.2025.03.555609

Hache*, Renaud Cornand, Gwenaélle Audren, Sofia Laiz Moreira, Emily Lopez, Frangoise Lorcerie. Open Access J Educ & Lang Stud. 2025; 3(2): 555609.


http://dx.doi.org/10.19080/OAJELS.2025.03.555609
https://www.oecd-ilibrary.org/fr/education/education-at-a-glance_19991487
https://pmc.ncbi.nlm.nih.gov/articles/PMC3182155/
https://pmc.ncbi.nlm.nih.gov/articles/PMC3182155/
https://www.tandfonline.com/doi/abs/10.1080/00220679809597572
https://www.tandfonline.com/doi/abs/10.1080/00220679809597572
https://www.tandfonline.com/doi/abs/10.1080/00220679809597572
https://pmc.ncbi.nlm.nih.gov/articles/PMC3987860/
https://pmc.ncbi.nlm.nih.gov/articles/PMC3987860/
https://pmc.ncbi.nlm.nih.gov/articles/PMC3987860/
https://academic.oup.com/socpro/article/65/2/154/4851718
https://academic.oup.com/socpro/article/65/2/154/4851718
https://academic.oup.com/socpro/article/65/2/154/4851718
https://academic.oup.com/socpro/article/65/2/154/4851718
https://journals.openedition.org/sdt/5763
https://journals.openedition.org/sdt/5763
https://www.reseau-canope.fr/education-prioritaire/fileadmin/user_upload/user_upload/comprendre/donnees_cles/2017-2018/EP_2017_aix-marseille.pdf
https://www.reseau-canope.fr/education-prioritaire/fileadmin/user_upload/user_upload/comprendre/donnees_cles/2017-2018/EP_2017_aix-marseille.pdf
http://cache.media.education.gouv.fr/file/2018/80/0/depp-ni-2018-filles-et-garcons_906800.pdf.
http://cache.media.education.gouv.fr/file/2018/80/0/depp-ni-2018-filles-et-garcons_906800.pdf.
https://www.oecd.org/en/publications/2019/05/how-does-socio-economic-status-influence-entry-into-tertiary-education_2fb578ef.html
https://www.oecd.org/en/publications/2019/05/how-does-socio-economic-status-influence-entry-into-tertiary-education_2fb578ef.html
http://www.enseignementsup-recherche.gouv.fr/cid134220/parcours-dans-l-enseignement-superieur-devenir-des-bacheliers-2008.html.
http://www.enseignementsup-recherche.gouv.fr/cid134220/parcours-dans-l-enseignement-superieur-devenir-des-bacheliers-2008.html.
http://www.enseignementsup-recherche.gouv.fr/cid134220/parcours-dans-l-enseignement-superieur-devenir-des-bacheliers-2008.html.
http://publications.sreb.org/2001/02V41_2002_Outstanding_Pract.pdf.
http://publications.sreb.org/2001/02V41_2002_Outstanding_Pract.pdf.
http://publications.sreb.org/2001/02V41_2002_Outstanding_Pract.pdf.
https://academic.oup.com/sf/article-abstract/78/1/117/2233864
https://academic.oup.com/sf/article-abstract/78/1/117/2233864
https://academic.oup.com/sf/article-abstract/78/1/117/2233864
http://www.gse.harvard.edu/hfrp/projects/fine/resources/digest/adolescence.html
http://www.gse.harvard.edu/hfrp/projects/fine/resources/digest/adolescence.html
http://www.gse.harvard.edu/hfrp/projects/fine/resources/digest/adolescence.html
https://www.tandfonline.com/doi/abs/10.1080/00220671.2013.850399
https://www.tandfonline.com/doi/abs/10.1080/00220671.2013.850399
https://www.tandfonline.com/doi/abs/10.1080/00220671.2013.850399
https://journals.sagepub.com/doi/10.1177/0042085906293818
https://journals.sagepub.com/doi/10.1177/0042085906293818
https://journals.sagepub.com/doi/10.1177/0042085906293818
https://eric.ed.gov/?id=ED381227
https://eric.ed.gov/?id=ED381227
https://eric.ed.gov/?id=ED381227
https://psycnet.apa.org/record/1999-15074-002
https://psycnet.apa.org/record/1999-15074-002
https://psycnet.apa.org/record/1999-15074-002
https://www.tandfonline.com/doi/abs/10.1080/02796015.1993.12085668
https://www.tandfonline.com/doi/abs/10.1080/02796015.1993.12085668
https://www.tandfonline.com/doi/abs/10.1080/02796015.1993.12085668
https://www.tandfonline.com/doi/abs/10.1080/02796015.1993.12085668
https://psycnet.apa.org/record/2004-22515-002
https://psycnet.apa.org/record/2004-22515-002
https://shs.cairn.info/les-devoirs-a-la-maison--9782130592273?lang=fr
https://shs.cairn.info/les-devoirs-a-la-maison--9782130592273?lang=fr
https://journals.openedition.org/rfp/685
https://journals.openedition.org/rfp/685
https://liseo.france-education-international.fr/index.php?lvl=notice_display&id=14698
https://liseo.france-education-international.fr/index.php?lvl=notice_display&id=14698
https://psycnet.apa.org/record/2002-15175-006
https://psycnet.apa.org/record/2002-15175-006
https://journals.sagepub.com/doi/abs/10.1177/0143034308090059
https://journals.sagepub.com/doi/abs/10.1177/0143034308090059
https://journals.sagepub.com/doi/abs/10.1177/0143034308090059

Open Access Journal of Education & Language Studies

33. Convert B (2010) Espace de l'enseignement supérieur et stratégies  36. Hertzog C], Morgan PL (2001) Designing comprehensive transition

étudiantes. Actes de la recherche en sciences sociales 183(3): 14-31. plans. Principal Leadership 1(7): 10-18.

34. Dupont S, De Clercq M, Galand B (2015) Les prédicteurs de la réussite  37. Van den Werfhorst HG (2019) Early Tracking and Social Inequality in
dans I'enseignement supérieur. Revue francaise de pédagogie 2(191): Educational Attainment: Educational Reforms in 21 European Coun-
105-136. tries. American Journal of Education 126.

35. Hertzog CJ, Morgan PL (1999) Making the transition from middle level
to high school. High School Magazine 6(4): 26-30.

This work is licensed under Creative L . q 0
Commons Attribution 4.0 License Your next submission with Juniper Publishers
BY DOI: 10.19080/0AJELS.2025.03.555609 will reach you the below assets

¢ Quality Editorial service

¢ Swift Peer Review

¢ Reprints availability

e E-prints Service

e Manuscript Podcast for convenient understanding

Global attainment for your research
¢ Manuscript accessibility in different formats
( Pdf, E-pub, Full Text, Audio)

¢ Unceasing customer service

Track the below URL for one-step submission
https://juniperpublishers.com/online-submission.php

How to cite this article: Caroline Hache, Renaud Cornand, Gwenaélle Audren, Sofia Laiz Moreira, Emily Lopez, Frangoise Lorcerie, et.al. Caroline
008 Hache*, Renaud Cornand, Gwenaélle Audren, Sofia Laiz Moreira, Emily Lopez, Frangoise Lorcerie. Open Access J Educ & Lang Stud. 2025; 3(2): 555609.
DOI:  10.19080/0AJELS.2025.03.555609


http://dx.doi.org/10.19080/OAJELS.2025.03.555609
https://shs.cairn.info/revue-actes-de-la-recherche-en-sciences-sociales-2010-3-page-14?lang=fr
https://shs.cairn.info/revue-actes-de-la-recherche-en-sciences-sociales-2010-3-page-14?lang=fr
https://journals.openedition.org/rfp/4770
https://journals.openedition.org/rfp/4770
https://journals.openedition.org/rfp/4770
https://eric.ed.gov/?id=EJ583675
https://eric.ed.gov/?id=EJ583675
https://files.eric.ed.gov/fulltext/EJ1014882.pdf
https://files.eric.ed.gov/fulltext/EJ1014882.pdf
https://www.journals.uchicago.edu/doi/abs/10.1086/705500
https://www.journals.uchicago.edu/doi/abs/10.1086/705500
https://www.journals.uchicago.edu/doi/abs/10.1086/705500
http://dx.doi.org/10.19080/OAJELS.2025.03.555607

