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Introduction

The great American philosopher and writer Henry David
Thoreau wrote, “Could a greater miracle take place than for us to
look through each other’s eyes for an instant?” The truth in his
question remains equally relevant today and may be integral to
reducing bias towards individuals with intellectual disabilities.
Perspective taking enables individuals to understand the
reasons and motivations behind disordered behavior in others
by encouraging thoughts about personal action given the same
circumstance.

Perspective taking, or the ability to consider another person’s
point of view, is beneficial when targeting change in negative
attitudes towards others. The ability to take another person’s
perspective is also linked to prosocial behavior. Good perspective
takers are more empathic, prosocial, and altruistic when compared
to less competent peers [1,2]. However, perspective taking is not
simply an immutable dispositional trait.

Previous research demonstrates that perspective taking can
be learned (and taught). Training in perspective taking improves
attitudes towards outgroups (i.e., those not specifically in one’s
social category). Furthermore, taking the perspective of a single
individual in an outgroup (e.g., an AIDS victim, a homeless
individual, or a convicted murderer) can lead to more positive
attitudes towards the entire group [3]. As the ability to take
the perspective of others improves, empathy for the group and
helping behavior also increases [4].

Perspective Taking in Practice

Due to the aforementioned benefits of perspective taking,
we should consider, as a society, ways of training this skill when

possible. For example, many workplaces now include some type
of implicit bias training to target negative attitudes towards group
diversity.

a) As part of a common training, trainees should be
presented with the perspective of an individual with intellectual
disabilities (alongside members of other diverse groups). They
could then be asked to identify the situational attributes that lead
to the behavior of the characters and how they would react if the
situation were reversed.

b)  As with other types of training, providing workers with
an overview of the training and a purpose for the training can help
individuals see the benefit and engage more readily [5]. Because
these processes are usually automatic, individuals may not be
aware of the ways in which they are impacted (or why training is
necessary). Therefore, the impact of training for outcomes (e.g.,
more positive workplace culture, ability to work with a more
diverse group of individuals, increased potential for collaboration,
etc.) should be discussed before the training begins.

c)  Additionally, when designing the perspective taking
aspect of implicit bias training, it may also be important to
minimize negative feedback (related to identifying situational
attributes of others or identifying how another individual may
feel in the situation) and maximize positive feedback. Slaughter
and Gopnik found that positive feedback was more effective when
learning perspective taking skills than corrective feedback [6].

d) Finally, alongside diversity training initiatives,
organizations should begin soliciting advice from individuals
with intellectual disabilities for ways to accommodate this type
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of diversity. This type of organizational perspective taking is a
necessary first step to making significant change.

Schools could also encourage the integration of perspective
taking into their current curricula. Although most children have
the ability to take the perspective of another individual by age
six, children rarely receive direct instruction on how to take the
perspective of an individual who is neurodivergent from them [7].

a) Stories and videos could be used to allow for practice
engaging in the perspective taking process [8]. For example,
reading about an individual with intellectual disabilities and then
asking the children to imagine how they would feel in the same
situation could facilitate growth in this ability.

There is also reason to believe that earlier training (i.e., in
younger children at the beginning of their educational journey) in
perspective taking could have lasting effects [9].

A Call for Research in Perspective Taking

Even with the suggested changes, additional research is
needed to determine the most effective training for reducing bias
towards individuals with intellectual disabilities. Below are some
considerations for next steps in research:

a)  Although the impact of perspective taking has been
demonstrated for some groups (e.g., individuals with AIDS), there
have been no studies focused on training individuals without
intellectual disabilities to take the perspective of individuals
with intellectual disabilities. Therefore, little is known about
the effectiveness of using neurodivergent individuals in a
perspective taking task. It may be easier to take the perspective
of a neurosimilar person (and more difficult when there is
neurodivergence).

b)  Studies should be designed to identify the type of
training that is the most effective for short-term and long-term
change in trainees. Many perspective-taking studies do not utilize
a pre-test/post-test design (with control group). It is important
for researchers to demonstrate effective change by holding close
to the experimental design.

c¢)  Additional research is also needed to understand the
frequency of training that is required to “inoculate” individuals
against negative attitudes towards outgroups. It is possible that
some trainings would have a more global and longer-lasting
impact than others, and currently there are no studies that suggest
the optimal frequency of perspective-taking training on attitudes
towards individuals with intellectual disabilities.

d) Finally, more work is needed to determine the
effectiveness of such a training given the age of the individual. It is
likely that what will be required for attitude change in adults will

differ from the training required for attitude change in children.
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Final Thoughts on Perspective Taking

Perspective taking is generally acknowledged to be essential
for successful social functioning, and numerous articles have
documented deficits in these skills in individuals with Autism
Spectrum Disorder. It is also a known deficit for individuals with
Down Syndrome [10] and Traumatic Brain Injury [11]. However,
many of the training studies that included individuals with
intellectual disabilities have targeted a skill known as cognitive
perspective taking.

In the empirical literature, it has been argued that perspective
taking is actually an ability that is comprised of three capacities:
cognitive, visual, and affective [12]. Cognitive perspective taking
refers to the ability to infer thoughts, motivations, and intentions
to others; visual perspective taking is the capacity to infer how an
object or scene will be viewed by another person who occupies a
separate position in space; and affective perspective taking is the
ability to understand that other’s emotional states can differ from
your own.

Neurotypical individuals can recognize deficits in cognitive
perspective taking. This may explain the current research focus
on this deficit in individuals with Autism Spectrum Disorder.
There are many articles that are targeted at perspective taking
for individuals with intellectual disabilities [13-16], but there are
fewer articles that encourage perspective taking for neurotypical
individuals. At times, individuals without intellectual disabilities
may fail to perceive even their own deficits in affective perspective
taking. This is important to address because affective perspective
taking leads to empathy, more positive attitude change, and more
prosocial behavior [17,18]. Therefore, it is time that training and
research include neurotypical individuals as well.

All three types of perspective taking (i.e., cognitive, visual, and
affective) are necessary for an accepting society that welcomes and
supports all its members. When there are deficits in any of these
capacities, trainings can be created to facilitate improvements.
Research is needed to identify the most effective strategies for
modifying negative attitudes. In conclusion, it’s time for us all to
take a look at ourselves (through the eyes of others) and make
changes.

References

1. Carlo G, Knight GP, McGinley M, Goodvin R, Roesch SC (2010) The
developmental relations between perspective taking and prosocial
behaviors: A meta-analytic examination of the task-specificity
hypothesis.

2. Hinnant ]JB, O Brien M (2007) Cognitive and emotional control and
perspective taking and their relations to empathy in 5-year-old
children. The Journal of Genetic Psychology 168(3): 301-322.

3. Batson CD, Polycarpou MP, Harmon-Jones E, Imhoff Heidi ], Mitchener
Erin C, et al. (1997) Empathy and attitudes: Can feeling for a member
of a stigmatized group improve feelings toward the group? Journal of
Personality and Social Psychology 72(1): 105-118.

How to cite this article: Jennifer Bailey B. Perspective Taking Considerations for Research and Practice. Glob J Intellect Dev Disabil, 2021; 9(1):


http://dx.doi.org/10.19080/GJIDD.2021.09.555755
https://psycnet.apa.org/record/2007-19819-005
https://psycnet.apa.org/record/2007-19819-005
https://psycnet.apa.org/record/2007-19819-005
https://psycnet.apa.org/record/1997-02176-009
https://psycnet.apa.org/record/1997-02176-009
https://psycnet.apa.org/record/1997-02176-009
https://psycnet.apa.org/record/1997-02176-009

Global Journal of Intellectual & Developmental Disabilities

4. Shih M, Wang E, Trahan Bucher A, Stotzer R (2009) Perspective
Taking: Reducing Prejudice Towards General Outgroups and Specific
Individuals. Group Processes & Intergroup Relations 12(5): 565-577.

5. Taylor MA, Bisson JB (2020) Changes in cognitive function: Practical
and theoretical considerations for training the aging workforce.
Human Resource Management Review 30(2).

6. SlaughterV, Copnik A (1996) Conceptual coherence in the child’s theory
of mind: Training children to understand belief. Child Development
67(6): 2967-2988.

7. Wellman HM (1992) The child’s theory of mind. The MIT Press.

8. Dickter CL, Burk JA, Anthony LG, Robertson HA, Verbalis A, etal. (2021)
Assessment of Sesame Street online autism resources: Impacts on
parental implicit and explicit attitudes toward children with autism.
Autism 25(1): 114-124.

9. Wilkinson TJ, Gower S, Sainsbury R (2002) The earlier, the better: the
effect of early community contact on the attitudes of medical students
to older people. Medical education 36(6): 540-542.

10. Montoya-Rodriguez MM, McHugh L, Cobos FJM (2017) Teaching
perspective-taking skills to an adult with Down syndrome: A case
study. Journal of Contextual Behavioral Science 6: 293-297.

11. Cassel A, McDonald S, Kelly M, Togher L (2019) Learning from the
minds of others: A review of social cognition treatments and their
relevance to traumatic brain injury. Neuropsychological Rehabilitation
29:22-55.

This work is licensed under Creative
@ ® Commons Attribution 4.0 License
BY DOI: 10.19080/GJIDD.2021.09.555755

555755. DOI: 10.19080/GJIDD.2021.09.555755

12. Mori A, Cigala A (2019) Putting oneself in someone else’s shoes during
childhood: How to learn it’ Training for preschool age children. The
British Journal of Educational Psychology 89(4): 750-766.

13. Gould E, Tarbox ], O Hora D, Noone S, Bergstrom R (2011) Teaching
children with autism a basic component skill of perspective-taking.
Behavioral Interventions 26: 50-66.

14. Gilroy SP, Lorah ER, Dodge ], Fiorello C (2015) Establishing deictic
repertoires in autism. Research in Autism Spectrum Disorders 19: 82-
92.

15. Belisle ], Dixon MR, Daar JH (2016) Teaching Foundational Perspective-
Taking Skills to Children With Autism Using the Peak-T Curriculum:
Single-Reversal “I-You” Deictic Frames. Journal of Applied Behavior
Analysis 49(4): 965-969.

16. Montoya-Rodriguez MM, Molina-Cobos F] (2019) Training perspective
taking skills in individuals with intellectual disabilities: A functional
approach. Journal of Contextual Behavioral Science 14: 1-10.

17. Vescio TK, Sechrist GB, Paolucci MP (2003) Perspective taking and
prejudice reduction: The mediational role of empathy arousal and
situational attributions. European Journal of Social Psychology 33(4):
455-472.

18. Underwood B, Moore B (1982) Perspective-taking and altruism.
Psychological Bulletin 91: 143-73.

Your next submission with Juniper Publishers
will reach you the below assets
e Quality Editorial service
¢ Swift Peer Review
¢ Reprints availability
e E-prints Service

¢ Manuscript Podcast for convenient understanding

Global attainment for your research
e Manuscript accessibility in different formats
( Pdf, E-pub, Full Text, Audio)

¢ Unceasing customer service

Track the below URL for one-step submission
https://juniperpublishers.com/online-submission.php

How to cite this article: Jennifer Bailey B. Perspective Taking Considerations for Research and Practice. Glob J Intellect Dev Disabil, 2021; 9(1):


http://dx.doi.org/10.19080/GJIDD.2021.09.555755
https://psycnet.apa.org/record/2009-13420-002
https://psycnet.apa.org/record/2009-13420-002
https://psycnet.apa.org/record/2009-13420-002
https://psycnet.apa.org/record/2019-13317-001
https://psycnet.apa.org/record/2019-13317-001
https://psycnet.apa.org/record/2019-13317-001
https://pubmed.ncbi.nlm.nih.gov/9071768/
https://pubmed.ncbi.nlm.nih.gov/9071768/
https://pubmed.ncbi.nlm.nih.gov/9071768/
https://pubmed.ncbi.nlm.nih.gov/32842768/
https://pubmed.ncbi.nlm.nih.gov/32842768/
https://pubmed.ncbi.nlm.nih.gov/32842768/
https://pubmed.ncbi.nlm.nih.gov/32842768/
https://pubmed.ncbi.nlm.nih.gov/12047668/
https://pubmed.ncbi.nlm.nih.gov/12047668/
https://pubmed.ncbi.nlm.nih.gov/12047668/
https://psycnet.apa.org/record/2017-38078-007
https://psycnet.apa.org/record/2017-38078-007
https://psycnet.apa.org/record/2017-38078-007
https://pubmed.ncbi.nlm.nih.gov/27899036/
https://pubmed.ncbi.nlm.nih.gov/27899036/
https://pubmed.ncbi.nlm.nih.gov/27899036/
https://pubmed.ncbi.nlm.nih.gov/27899036/
https://pubmed.ncbi.nlm.nih.gov/30375639/
https://pubmed.ncbi.nlm.nih.gov/30375639/
https://pubmed.ncbi.nlm.nih.gov/30375639/
https://onlinelibrary.wiley.com/doi/10.1002/bin.320
https://onlinelibrary.wiley.com/doi/10.1002/bin.320
https://onlinelibrary.wiley.com/doi/10.1002/bin.320
https://www.sciencedirect.com/science/article/abs/pii/S1750946715000288
https://www.sciencedirect.com/science/article/abs/pii/S1750946715000288
https://www.sciencedirect.com/science/article/abs/pii/S1750946715000288
https://pubmed.ncbi.nlm.nih.gov/27279459/
https://pubmed.ncbi.nlm.nih.gov/27279459/
https://pubmed.ncbi.nlm.nih.gov/27279459/
https://pubmed.ncbi.nlm.nih.gov/27279459/
https://psycnet.apa.org/record/2019-71352-001
https://psycnet.apa.org/record/2019-71352-001
https://psycnet.apa.org/record/2019-71352-001
https://psycnet.apa.org/record/2003-99879-002
https://psycnet.apa.org/record/2003-99879-002
https://psycnet.apa.org/record/2003-99879-002
https://psycnet.apa.org/record/2003-99879-002
https://psycnet.apa.org/record/1982-07715-001
https://psycnet.apa.org/record/1982-07715-001
https://juniperpublishers.com/online-submission.php
http://dx.doi.org/10.19080/GJIDD.2018.05.555664
http://dx.doi.org/10.19080/GJIDD.2021.09.555754

