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Abstract

students with autism and mild disabilities [4]

Remote learning; Online learning; Distance learning

Meeting the needs of students with autism and mild disabilities effectively in traditional and remote settings must be an individualized,
purposeful, and data-driven process [1]. Learning to implement a core foundation of easy-to-use evidence-based instructional practices can
help teachers across content areas develop a core foundation of “go to” practices which can potentially benefit all students with and without
disabilities [2]. The High-Leverage Practices (HLPs) recently identified by the Council for Exceptional Children and the CEEDAR Center at
the University of Florida [3] can help educators to target their students’ most significant skill deficits and, subsequently, develop and deliver
instructional programming that may help students develop to their fullest potential. The 22 identified HLPs are multifaceted, evidence-based
practices. The HLPs are divided into four core categories: assessment, collaboration, instruction and social-emotional/behavioral practices. The
present article focuses on practical applications of 12 of the 22 HLPs related to instructional practices and are further categorized into three
guiding principles for teachers: (1) Plan with a purpose, (2) Teach for success, and (3) Actively engage learners. The purpose of the article is
to discuss the application of these HLPs in traditional and remote settings to potentially improve academic and social-behavioral outcomes for

Keywords: High-leverage practices; Autism; Mild disabilities; Instructional strategies; Teacher practices; General education; Special education;

Introduction

Teacher educators, special and general teachers face complex
challenges related to meeting the instructional needs of students
with autism and mild disabilities in both traditional and remote
settings. Often, these students with disabilities (SWD) struggle
to meet academic and social-behavioral demands in varied
educational settings. A current example is the debated decision to
return to traditional face-to-face vs. online instruction next 2020-
2021 school year in the midst of an ongoing COVID-19 pandemic
[5]. While stressed by a myriad of logistic and financial factors,
school administrators and institutions of higher education
examine the pros and cons of each delivery method, still uncertain
of how this decision will affect the academic achievement and
health of students, teachers and school communities in general.
In the public schools, over 7 million students ages 6-21 who
are eligible for special education under the Individuals with
Disabilities Education Act (IDEA), over 700,000 students with

504 plans, nearly 775,000 children ages 3-5 who attend preschool
under IDEA and over 400,00 children ages 0-3 who are served in
programs under Part C of IDEA in public schools will be impacted
by this decision (OSERS, 2020). These children, their families and
teachers must remain a vital priority and have the tools they need
to succeed, especially in online instruction platforms.

Given the Least Restrictive Environment provision of IDEA,
SWD are often served in general education. Implementing
evidence-based practices (EBPs) when planning and delivering
SWD
Unfortunately, knowing which EBPs to use across settings
with learners who may have varied developmental, cognitive
and social-behavioral needs can be a challenge. Recently, the
Collaboration for Effective Educator, Development, Accountability
and Reform (CEEDAR) and the Council for Exceptional Children
(CEC) published the High-Leverage Practices in Special Education.

instruction for can positively affect achievement.
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These high-leverage practices (HLPs) are multifaceted, evidence-
based practices that can be used to plan and deliver instruction
that promotes academic and social-behavioral achievement for
SWD across subjects and settings [7]. The 22 HLPs are divided
into four core aspects: assessment, collaboration, instruction
and social-emotional/behavioral practices [3]. The present study
focuses on the practical applications of the 12 instruction HLPs
designed to improve outcomes and maximize instructional time
in inclusive settings. Understanding and utilizing the instructional
HLPs can help teachers hone content pedagogy skills as they
purposefully consider information from multiple sources to clarify

what to teach (content standards), and link content mastery to
learner (interests, strengths and needs, backgrounds) to develop
specific learning goals. Once targeted (long and short term)
goals are established, the instruction HLPs can help educators
to assess progress consistently, make data-driven decisions
during instructional delivery, and implement strategies (teacher-
led, peer-assisted, student-regulated, and technology-assisted
practices) to promote academic and social-behavioral success [3].
For the purposes of this article, the interconnected nature of the
instructional HLPs is categorized into three guiding principles for
teachers. Table 1 summarizes the categories and related HLPs.

Table 1: High Leverage Practices in Special Education (Instruction Aspect) *

High Leverage Practices in Special Education (Instruction Aspect) *

Plan with a Purpose

(HLP 11) Identify & prioritize long & short-term learning goals

(HLP 12) Systematically design instruction toward a specific learning goal

(HLP 13) Adapt curriculum tasks & materials for specific learning goals

(HLP 14) Teach cognitive & metacognitive strategies to support learning/independence

(HLP 17) Use flexible grouping

Teach for Success

(HLP 15) Provide scaffolded supports

(HLP 16) Use explicit instruction

(HLP 20) Provide intensive instruction

(HLP 21) Teach students to maintain & generalize learning across time/settings

Actively Engage Learners

(HLP 18) Use strategies to promote active student engagement

(HLP 19) Use assistive & instructional technologies

(HLP 22) Provide positive/constructive feedback to guide students’ learning & behavior

Note. * = adapted definitions from High leverage practices in special education: Glossary of terms & related services [3].

Plan with a Purpose

Planning and delivering relevant and meaningful learning
experiences for SWD according to their needs and curriculum
demands (regardless of the setting) is a multifaceted, complex but
worthy endeavor. Effective planning is considered a cornerstone
of the teaching-learning system [8]. The HLPs included in this
category are: HLP 11: Identify and prioritize long and short-term
goals, HLP 12: Systematically design instruction toward a specific
learning goal, HLP 13: Adapt curriculum tasks and materials for
specific learning goals, HLP 14: Teach cognitive and metacognitive
strategies to support learning and HLP 17: Use flexible grouping.

Identify and Prioritize Long and Short-Term Learning
Goals (HLP 11)

Research consistently notes the importance of making
learning relevant through the use of long- and short-term goals
tightly connected to grade level standards as well as student
interests, strengths and needs [9]. Educators, students, and other

stakeholders must regularly identify and comprehend varied
types of goals (assessment goals, curriculum goals, school-
based goals, county, state and even national goals) and integrate
these goals into instructional planning. Instructors who see and
understand “the big picture” and overall reason/thinking behind
the goals are more likely to internalize the significance of the goals
and subsequently “sell” their relevance to learners. Meaningful
instruction must be based on consistent, ongoing assessed needs
of students as they progress towards meeting goals [10]. Teachers
must consider curriculum-related strengths and needs, IEP goals,
as well as formal and/or informal assessment measures to design
instruction. Effective teachers integrate student needs with deep
understanding of curriculum content [9]. Commercial and ready-
made lesson plans, pacing guides and curriculum resources may
inadvertently shift the focus of the lesson to task completion,
and teachers may take for granted students understand what
the learning goals are and how goals are connected with needed
skills [8]. Communicating goals to students in conjunction with
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a connection to interests (why/how goal mastery is connected
to personal goals) has the potential to enhance motivation
[9]. Furthermore, recognizing the need to task-analyze goals
by breaking instructional presentation and tasks into small
“chunks” can help to ensure students understand all steps and/
or foundational knowledge needed to progress towards goal
mastery [3,11].

Systematically Design Instruction Toward a Specific
Learning Goal (HLP 12)

Systematically designed instruction requires purposeful and
sequential planning of instruction which consistently builds on
previously learned constructs as students work towards meeting
goals [12]. Using task analysis can help instructors to scaffold
instruction that maximizes the potential students will acquire new
learningacross contentand settings [13]. The primary components
of this HLP include: 1) specific and measurable goals; 2) lessons
which build on one another to move learners towards goals and 3)
considering the learner’s perspective; integrate needed supports
for learning [3]. Instructional presentation must help students
learn concepts and skills that provide the foundation for more
complex learning. Setting goals that are specific and measurable
is a vital aspect of effective instruction, but ensuring the goals are
realisticand achievable for individual learners as well as the entire
group can be a challenge. Teachers must be careful not to let the
needs of the group (to meet local, state or national benchmarks
and standards) overweigh the needs of individual students [13].
Designing IEP goals which consider content standards as well
as unique student interests’ strengths and needs is necessary to
implement this HLP. Embedding consistent and varied assessment
methodologies and progress monitoring tools can help educators
to provide needed support (reteaching, supplemental activities)
and adjust instruction according to student achievement [11].
Link goals with prior knowledge and help learners understand
how and why goal mastery can positively impact achievement,
long-term memory as well as higher order thinking and reasoning.
Appropriately sequenced instruction should help learners see
how each lesson “connects” with previous learning. For example,
synthetic phonic approaches to teaching reading are systematic
in that the most common letter sounds and syllable types are
taught and practiced before moving on to more complex skills.
The systematic acquisition of skills allows learners in the earlier
stages of reading development to acquire mastery of these skills
to decode more accurately and fluently [12]. Planning involves
careful consideration of learning goals, what is involved in
reaching the goals, and allocating time accordingly. Ongoing
changes (epacing, examples) must occur throughout the sequence
in alignment with ongoing achievement. Design lessons that start
with reviewing prior knowledge and chunk learning so rigorous
concepts and more difficult learning increases gradually. Teach
multiple ways to solve problems and share knowledge and offer
learners multiple opportunities to practice and obtain feedback
as they build competence with a given skill [14].

Adapt Curriculum Tasks and Materials for Specific
Learning Goals (HLP13)

Given the need for SWD to be served in the least restrictive
environment, adapting curriculum tasks and materials to support
students in meeting learning goals is essential. PL 94-142 includes
a provision related to Adapting Supplementary aids and services
(SAS) for SWD. Educators must modify curriculum demands
and understand the distinction between accommodations and
modifications. Modification changes what a student is taught
or expected to learn [15]. Make purposeful choices about what
and how important content is presented based on assessed
needs which integrates meaningful tasks to help students
achieve specific goals. Educators can use a variety of teaching
strategies, technology, scheduling, individualized instruction,
mastery learning, cooperative learning and/or individualized
instruction to adapt tasks and materials. IEP teams regularly
identify accommodations (changes how material is learned) and/
or modifications (changes what is taught or expected). Teach new
concepts using a variety of presentation methods. Educators who
help students see the big picture by connecting new learning with
prior knowledge and future instruction can better support all
learners [16].

Teach Cognitive and Metacognitive Strategies to
Support Learning (HLP 14)

Research has long supported the benefits of explicitly teaching
students how to think by directing attention towards meaningful
and specific learning goals. Instruction must be focused on
teaching students to achieve learning outcomes. Creating a highly
structured environment in which the content is supported by
explanation, demonstration, practice can reinforce independent
learning. Using teacher talk and repetition can help students
to understand key concepts, attend to detail, connect ideas to
prior knowledge and remember new material in association
with varied experiences. Integrating self-regulation strategies
into daily practice can help students develop organization and
problem-solving skills as they learn to monitor thinking and
adjust responses to instruction to ensure goal mastery [17, 18].

Use Flexible Grouping (HLP 17)

Peer mediated instruction and intervention is an EBP with
the potential to benefit all learners. Flexible grouping of peers
using heterogeneous and/or homogeneous groups can promote
and reinforce learning for all students. The key to success with
this HLP is purposeful planning of student interactions used in
conjunction with proximity control and constructive student
feedback [3]. Group roles and responsibilities must be explicitly
taught, and students must be held accountable. Collaboration
skills must be modeled and practiced so students understand
how to feel comfortable engaging in academic discourse.
Teach academic discourse skill initially in conjunction with
familiar content; remember it is easier to have a meaningful
conversation when you feel confident about the topic). Learning
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environments must reinforce skills relevant to group work such
as (1) time management (2) task analysis and planning (3)
sharing/appreciating diverse perspectives/experiences (4) using
effective communication skills to enhance understanding and
solve complex problems (5) expectations require individual and
group accountability related to achieving a common goal [19].
Helping students understand the benefits and skills needed to
effectively collaborate groups as well as how to diplomatically

give and accept constructive feedback is a skill needed to develop
the collaborative problem-solving skills in the world of work and
adult relationships. Use a variety of strategies to teach sound
procedures and problem-solving skills which are consistently
monitored and reinforced to sustain group performance [3,13].
Table 2 offers an overview of strategies to implement these HLPs
in traditional and remote learning settings.

Table 2: Plan with a Purpose: HLP Related Strategies to Use in Traditional & Remote Settings.

(HLP 11) Identify and Prioritize Long & Short-Term Learning Goals

@ Teach goals using multiple modalities

@ Write goals on board/assignments

@ Talk about goals often

@ Connect goals to standards

@ Ask students to paraphrase goals

@ Give examples of goal mastery

@ Make goals relevant

@ Connect goals to personal or professional aspirations

@ Explicitly teach how goals build needed foundational skills

@ Apply goals to real life

Considerations for Remote Setting

@ List goals at beginning of unit, lesson or assignment

@ List goals in syllabus

@ Require students to connect assignment(s) to goals

@ Connect goals to individual settings

@ Include a reflection on assignments

@ Discussion/teamwork; share goal relevancy

Research Support

®[3,11]

(HLP 12) Systematically Design Instruction Toward a Specific Learning Goal

@ Link content with previous learning; rationale & connection

@ Set realistic timelines

@ Make checklists or sequential lists; demonstrate/teach to use

@ Use modeling & visual supports

@ Encourage students to record (pictures or video) key aspects of instruction

@ Avoid large assignments at the end of the semester

Considerations for Remote Setting

@ Think through task from learner’s perspective

@ [dentify misunderstandings & offer assistance (technology-related barriers)

@ Share examples of final products

@ Provide estimated time expectations & clarification of potential misconceptions

@ Break assignments into smaller sections due throughout the unit

@ Have students wait for review & feedback before moving forward

@ Allow time to make corrections

Research Support

@[3, 11]
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Teach for Success

The HLPs described in this category are essential components
of successful instruction consistently referenced in the extant
literature to be directly linked with positive achievement.
Scaffolding must be incorporated as an explicit practice when
designing intensive instruction needed to move learners towards
independence and skill mastery across settings and content
[3]- The HLPs described in this category are: (HLP 15) Provide
scaffolded supports throughout the instructional cycle, (HLP 16)
Use explicit instruction, (HLP 20) Provide intensive instruction,
and (HLP 21) Teach students to maintain and generalize learning
across time/settings.

Provide Scaffolded Support (HLP 15)

Employing scaffolded instruction encourages instructors
to take into account the strengths and needs of learners, the
challenging aspects of the instruction, and the developmental
trajectory of the learning skills [20]. These temporary supports
can be integrated into instructional delivery to help learners
grasp an idea and master tasks when they cannot yet perform
skills independently. In reaction to a child’s demonstration of
independence, the scaffolding supports should be calibrated
according to individual skill levels, and then gradually faded
[14]. Scaffolded visual, verbal, and written supports are not
content or skill specific, and they can be pre-planned or used as
needed when students require assistance with skill acquisition.
Integrated into daily educational practice, effective scaffolding can
help to advance what a student already knows and maximize the
potential a student is successful and working towards reaching
their full potential [15].

Use Explicit (HLP 16) and Intensive (HLP 20) Instruction

Explicit instruction can help learners grasp new learning
as teachers use varied instructional presentation methods and
learning activities. Intensive instruction requires teachers to
deliver instruction aligned with their knowledge of individual
learning and behavioral needs. Explicit and intensive instruction
helps students comprehend new content, problem solve and
develop higher order thinking and reasoning skills related to

the new content [3]. Ensure that instruction (aligned with stated
goals) is presented in such a way that learners understand what
is expected of them (what they should be able to do and how to
meet that expectation within stated timelines). Using teacher
talk to clarify the thinking, reasoning and problem-solving
strategies students can employ to achieve goals can help students
progress through lesson activities [21]. Intensive instruction
can be readily implentegrated into multi-tier systems of support
such as Response to Intervention (RTI) and Positive Behavior
Intervention and Supports (PBIS). These frameworks support
learning at different levels of intensity. Response to Intervention
and PBIS are frameworks used to match learner ability and
behavioral needs with the appropriate amount of instruction
and intervention. Both frameworks employ differentiation using
varying tiers of intervention of increased intensity according to
ongoing assessment data to guide the frequency and intensity of
instruction and group size. Instructors use assessment data to
determine whether students would benefit from only Tier 1 (core
instruction), Tier 2 (additional supplemental) or Tier 3 (intensive

supports) [7].

Teach Students to Maintain and Generalize Learning
(HLP 21)

Generalization and maintenance of learning are key to
increase academic achievement in SWD. Generalization is the
ability to apply a learned skill in different settings and situations.
For example, a student learns to count objects in the classroom
and then is able to count pieces of candy at the store. Maintenance
occurs when an individual is able to perform a skill with the same
or better accuracy level across time [22]. Generalization and
Maintenance must be essential components of active instruction
because they increase the likelihood that students will be able
to apply skills in more than one setting over extended periods of
time. Effective teachers provide opportunities for maintenance
and generalization so that students remember skills and apply
that knowledge when learning more sophisticated skills [23].
Teachers can integrate a wide variety of EBPs into lessons to
consistently review and reinforce skill acquisition [7]. Table
3 offers an overview of strategies to implement these HLPs in
traditional and remote learning settings.

Table 3: Teach for Success: HLP Related Strategies to Use in Traditional & Remote Settings.

(HLP 15) Provide Scaffolded Supports

@ Adjust instruction, presentation & expectations based on evolving needs

@ Consider “mini” lessons (easier -> harder)

@ Build discussion & collaboration experiences into lessons

@ Break activities into “chunks”; (“I do,” “You do,” “I do,” “You do,” etc.)

@ Ensure directions & language matches learner needs

@ Gradually fade supports

@ Use concrete objects, task cues, gestures, rehearsal, repetition
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@ Use imagery & sensory supports (concept maps, sentence starters, infographics, videos, timelines, pictures, music, auditory, kinesthetic activities)

@ Teach organization, summarize ideas, connections

@ Monitor understanding throughout the instruction cycle

@ Review & verify foundational skills (pre-teach vocabulary & abstract constructs)

Considerations for Remote Setting

@ Create an information unit/module to refer to if they have questions

@ Routinize online experiences (goals, readings, quiz, assignment, test)

@ Require students to paraphrase information read & presented

@ Integrate 1:1 or small group (student/teacher) video conferences to clarify expectations

Research Support

@ [3,14,15,20]

(HLP 16) Use Explicit Instructions

@ Instruction builds on prior learning

@ Reteach & adjust to address misconceptions

@ Progress monitor & ensure assessment drives instruction

@ Use varied demonstration methodologies

@ Multiple opportunities to practice skills & receive feedback

@ Use strategic questioning & teacher talk to review & assess retention

@ Ensure all learners can achieve goals

@ Provide clear guidelines with stated assessment procedures

Considerations for Remote Setting

@ Reduce lecture demands (10-15 minutes)

@ Clearly state expectations; activities logical /focused

@ Links to supplemental materials & resources

@ Ensure directions & language to present information is appropriate

@ Detailed scoring rubrics to clarify expectations & “weight” of each component

Research Support

®[3,7,21]

(HLP 20) Provide Intensive Instruction

@ Identify specific skill needs & gaps in understanding

@ Identify & regularly review learning goals

@ Provide opportunities for 1:1 or small homogeneous groups

@ Adjust frequency & length of instruction according to learner needs

@ Teach strategy use & allow students to practice

@ Provide immediate, corrective feedback

@ Use data to monitor progress & adjust instruction

@ Reach out to struggling students as soon as you suspect a problem

@ Adjust the pace to allow time for student mastery

@ Minimize potential environmental distractions

Considerations for Remote Setting

support resources)

@ Reach out to struggling students with suggestions & encouraging feedback as soon as you suspect a problem (phone calls, emails, other student

@ Consider potential transactional distance challenges (instructor vs. social presence)
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@ Collaborate & communicate with instructional aids, caretakers & facilitators

@ Ensure students with disabilities know how to access institutional services/supports

Research Support

®[3,7,21]

(HLP 21) Teach to Maintain & Generalize Learning

@ Provide examples & non-examples across content areas & settings

@ Teach & reinforce learners for applying skills in varied settings

@ Offer instructions in multiple formats (audio, visual, etc.)

@ Provide immediate & corrective feedback

@ Redirect & reteach learners

@ Use varied naturalistic reinforcers

@ Share goals & progress with other families & other service providers

@ Collaborate with others (including peers) to teach & reinforce skill acquisition

@ Teach to identify relevant cues in varied settings to initiate skill

@ Standardize routine between settings

@ Utilize self-monitoring strategies

Considerations for Remote Setting

@ Require students to apply new skills & constructs in real-life scenarios

@ Integrate collaborative activities & discussion components into instruction to reinforce connections to real-life application of new learning

Research Support

@ [3,7,22,23]

Actively Engage Learners

Planning with a purpose and teaching for success by providing
explicit and intensive instruction which scaffolds learning so
students can maintain and generalize skills over time are critical
dimensions of meaningful instruction. The HLPs in this category
are: (HLP 18) Use strategies to promote active engagement, (HLP
19) Use assistive and instructional technologies, and (HLP 22)
Provide positive/constructive feedback to guide learning and
behavior.

Use Strategies to Promote Active Student Engagement
(HLP 18)

Student engagement is considered a predictor of academic
achievement. Regardless of age or ability levels, actively engaged
students experience greater academic and social success [23].
Active student engagement is a multi-dimensional construct
encompassing behavioral (participation), emotional (affective
reactions), and cognitive (levels of effort) components. The
interaction of these components of engagement constitutes a
dynamic process that can positively influence student learning
and achievement [3,24,25]. Establishing and maintaining positive
teacher-student and student-student relationships can help
instructors to connect learning to student backgrounds, special
interests and preferred learning modalities. Effective teachers use

a variety of EBPs to motivate students to be actively engaged in
daily instruction.

Use Assistive and Instructional Technologies (HLP 19)

The 1997 reauthorization of the IDEA [26] required that
school district teams consider the use of assistive technology (AT)
when planning the Individualized Education Program of SWD.
This action ensured SWD would benefit from access to technology
devices and services that increase, maintain, or improve the
functional capabilities (excluding surgically implanted medical
devices). SWD often utilize AT during instruction and assessment
to acquire and demonstrate learning. Assistive technology
devices can range from low technology (e.g., changes in lighting,
instructional manipulatives, slant boards, pencil grips, sensory
input items) to high technology devices (e.g., software programs:
voice recognition, spell checking, word prediction as well as
computers, tablets, phones, reading pens, digital recorders [27].
While low tech AT devices continues to be in use (augmentative
and assistive communication devices), recent advances in
technology in conjunction with the basic tenants of the inclusion
movement has influenced a shift in focus to the use of instructional
technology and universal design of learning strategies [27]. For
example, students receiving instruction in general education
may use learning-oriented games and software, applications
and sophisticated electronic devices to support their active
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participation and learning [3]. The practice of using AT during
regular instruction enables learners to learn to use them during
assessment without difficulty which can minimize unnecessary
barriers to demonstrate knowledge. Considerations which can
guide choices related to planning accommodations for SWD
include identifying specific tasks students may not be able to do,
evaluating the effectiveness of current and previous strategies,
accommodations and AT implemented, identifying barriers to
success and investigating available ATs to address instruction and
assessment needs [28].

Provide Positive and Constructive Feedback to Guide
Learning and Behavior (HLP 22)

Effective teachers use positive and constructive feedback as a
way to guide learning and behavior while also maintaining learner
motivation and active engagement. Feedback is conceptualized as

information provided as a consequence of a given performance.
Whether written, verbal, or non-verbal, feedback exercises a
powerful influence on the learner and thus, must be used positively
[7]. Positive and constructive feedback must provide information
specifically related to the academic or behavior performance in a
way that the learner will understand. In fact, the most significant
student achievement often occurs as students receive information
feedback specifically in a timely manner. Learner feedback should
include a clear analysis about learner performance on a task in
conjunction with specific instruction and detail about how to
improve performance. Feedback solely based on praise, rewards,
and punishment is not as useful. Feedback must be immediate,
genuine, and age appropriate in order to produce the desired
effect [3, 29]. Table 4 offers an overview of strategies to implement
these HLPs in traditional and remote learning settings.

Table 4: Actively Engage Learners: HLP Related Strategies to Use in Traditional & Remote Settings.

(HLP 18) Use Strategies to Promote Active Engagement

@ Adapt pace & processing time

@ Use a variety of 1:1, small group work & hands-on activities

@ Teach students to use strategies to complete tasks (guided notetaking; software, extended time, etc.)

@ Connect goals to interests.

@ Ask learners to connect goals to personal experiences & share ideas with peers

@ Pre-teach vocabulary and/or review foundational skills needed to complete tasks prior to introducing new skills

@ Modify presentation format (audio format, video clips, large print, fewer lines on a page, read aloud, outline, graphic organizers, etc.)

@ Integrate culturally responsive practices

Considerations for Remote Setting

@ Consistently monitor & interact with students

@ Use encouraging language & be available

@ Build engagement accountability into assignment directions

@ Rotate groups involved in discussion & projects

@ Engage with learners on a regular basis

Research Support

@ [3,23-25]

(HLP 19) Use Assistive & Instructional Technologies

@ Use a variety of electronic resources to present information

@ Students to collaborate on “live” documents & projects

@ Share & integrate low-technology resources (manipulatives, timers, reading guides, visual schedules, writing grips, post-it notes, etc.)

@ Share useful & relevant high-technology resources (citation software, audio-books, web-based modules, calculators, voice to text apps, chrome
extensions (Grammarly, Screencastify, Linguix, dictionary, calendar, PDF viewers, Draft:Builder, etc.)

Considerations for Remote Setting

@ Utilize varied web 2.0 -4.0 tools to present content

@ Require students to use varied AT to meet learning goals/demonstrate understanding

@ Adhere to Web Accountability Guidelines

@ Consider/incorporate the challenge of learning to use the tool into the estimated timeline for the learning tasks; be willing/able to ask for help

when needed
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Research Support

® (3,16, 26, 27]

(HLP 22) Provide Positive/Constructive Feedback to Guide Learning & Behavior

@ Use a variety of grouping strategies

@ Set up clear goals and provide specific feedback that tells students how to improve performance to get closer to the goal.

@ Provide feedback as quickly as possible after the student has performed a task or behavior.

with another positive comment.

@ Teach and model to “sandwich” constructive feedback by starting with a positive comment, objectively offering advice for improvement and closing

® Remind students of expectations regularly and make instruction relevant to individual and group goals.

Considerations for Remote Setting

@ Assign small groups that rotate in online settings to maximize individual participation

@ Provide feedback that is genuine, meaningful, and age appropriate.

@ Regularly assess/observe and solicit feedback from students to ensure they understand and are aware of expectations.

@ Encourage participation in chat boxes (Student/student and student/teacher)

@ Encourage students to use online participation tools such as thumbs up/down, slow down, etc.

Research Support

®[3,7,29]

Final Thoughts and Practical Implications

Helping instructors of SWD bridge the gap between research
and practice through the development of foundational skills
can improve the quality of teacher education and professional
development programs. The current challenging circumstances
related to the global pandemic, including sudden changes to
remote instruction supervised by parents, call for the use of
evidence-based and effective instructional practices more than
ever before. The HLPs are EBPs essential in teaching and meeting
the learning needs of SWD. The question becomes, “How can
teachers ensure these practices are delivered as intended in
traditional and remote settings?” The answer is for instructors
of SWD in varied settings to learn what the HLPs entail and how
to apply them across settings and content areas while being
aware of barriers to communication that can impede effective
instructional delivery. Ensuring the HLPs are applied with fidelity
based on achievement data, self-reflection, as well as positive,
corrective feedback is essential [3]. As described, the HLPs can
become an integral part of a teacher’s practice. The HLPs must
be considered in the planning process before implementation.
Instructors who are mindful and confident about how to use the
HLPs in conjunction with content expertise can readily apply
them as they identify, develop and prioritize long and short-
term goals, and systematically design instruction [17]. However,
as teaching for success and positive outcomes are the ultimate
goals, communication is key when teaching in traditional and
remote settings. When planning, instructors of SWD must
prepare for students who have communication difficulties (i.e.,
speech, language and/or hearing impairments) as well as modes
of delivery that require remote learning or the use of protective
facial gear. These teaching conditions may alter speech volume

and nonverbal communication, such as facial expressions and
gestures, impeding the effective delivery of services [30], Teaching
practices that require student engagement [23], explicit teaching
with scaffolded support [16] must be delivered effectively in
order for generalization and maintenance to occur [3,4]. Selecting
appropriate AT devices aid in both planning and implementation
to determine the best mode of communication. Weighing these
factors for the best outcomes for SWD is essential.
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